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Abstract: The study aims to highlight the theoretical and methodological aspects
of inclusive education of preschool children in the United States. Methods of analysis,
generalization, and systematization were utilized to research into the problem under
study. Results. Inclusive practices in preschool education in the United States are
formed at the intersection of federal requirements for the provision of special education
(in particular, those covered in Individuals with Disabilities Education Act), federal
programs (e.g., Head Start, Early Head Start), and state initiatives to develop public
pre-K. It is noted that the expansion of state and federal preschool programs and the
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growing interest in approaches to learning that aim to address the needs and abilities
of all children (e.g., universal instructional design) have significantly improved the
development of children with special needs. The specifics of the Head Start and Early
Head Start programs, which provide free support for the development and learning of
children from birth to age five, are considered. The U. S. educational inclusion, based
on the applied behavior analysis, its achievements and problems are considered.
Conclusions. The theoretical analysis conducted clearly indicates that inclusive
preschool education in the United States is developing within a comprehensive system
of federal laws, programs, and standards. Its regulatory framework covers the rights
of children with disabilities, state educational standards, and special support
programs. shown that only in mainstream schools and kindergartens children with
disabilities achieve maximum socialization and adaptation. The children with special
needs in the country under study receive a comprehensive education and care, and
thanks to the use of the applied behavior analysis, they become capable of interacting
with society in the most productive ways. However, a number of issues regarding the
education of children with special needs in the United States still remain relevant for
educational, social, and psychological sciences.

Keywords: children with special needs, preschool children, U. S. educational

inclusion, applied behavior analysis.
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Anomauia: Jlocnioxcennss mae Ha Mmemi GUCEIMIUMU MEOPemuyHi ma
MemoOONI02IUHI acneKmu IHKI03UBHOI ocgimu dimetl dowkinbHozo 6iky 6 CILLA. /s
BUBUEHHS OOCTI0AHCYBAHOI NPOOIIEMU BUKOPUCTNAHO MEMOOU AHAI3Y, Y3a2albHEeHHS ma
cucmemamu3zayii. Pezynemamu. Inxnto3ueni npakmuxu 6 oowkinotiu oceimi ¢ CILLIA
Gdopmyromscs Ha nepemuti hedepaibHux eumoz 00 HAOAHHA CHeyianbHOi oceimu
(30xpema, sucgimueni 6 3aKOHi npo 0C8iMy 0cCibO 3 0OMENHCEHUMU MONCIUBOCMAMUL),
Geodepanvrux npozpam (3-nomixc nux npoepamu Head Start i Early Head Start) ma
0epoicagHux THIYiamus wooo po3eUMK) 0epAHcABHOI OOWKLIbHOI oceimu. 3azHaueno,
WO NOWUPEHHs O0epHCABHUX ma GedepanrbHux npocpam OOWKLIbHOI oceimu ma
3pocmaroyutl iHmepec 00 NiOX00i8 00 HABUAHHA, SKI CHPAMOBAHI HA BDAXYBAHMHS
nompe6 i 30ibHocmell ycix Oimell (HaAnNpukiao, YHiBepcanvHull OU3alH HABYAHHS),
3HAYHO NOKpAWUIU pO36UMOK Odimeu 3 ocobnusumu nompedoamu. OKpecieHo
cneyugixy npoepam Head Start ma Early Head Start, sixi 3a6e3neuyromo 6e3K0umosHy
RIOMPUMKY PO3GUMKY MA HABYAHHA Oimell 6I0 HAPOOJCEeHHs 00 N’Amu pPOKIE.
Pozenanymo oceimuro inknozito 6 CILLA, 3acnoeany Ha NpukiaOHOM) aHANI3I
noeedinku, ii oocsecrHenns ma npooremu. Bucnoeku. [Iposedenuti meopemuunuii
amaniz ykasye Ha me, wo iHkmosusHa oowkinbna oceima y CILIA pozsusacmwvcs 6
MedHCax KOMNLEKCHOI cucmemu ghedepanvhux 3aKowis, npoepam ma cmauoapmie. Ii
HOpMamueHa 6a3a OXONIIE NPasa Oimetl 3 0OMeNCeHUMU MOHCTUBOCTAMU, OEPHCABHI
ocgimui cmanoapmu ma npocpamu cneyianvroi niompumru. CmeepodiceHo, ujo auuie
Y 3A2anbHOOCBIMHIX WIKONAX mMa OumaAvux caokax oimu 3 O0OMeMICeHUMU

MONCTUBOCIAMU  00CA2AIOMb MAKCUMANbHOL coyianizayii ma aoanmauyii. [imu 3

https://pedagogical-academy.com/index.php/journal/about ISSN: 2786-9458

VBech KOHTEHT JiilieH30BaHo 3a ymoBamu Creative Commons BY 4.0 International license



Bl €| neparoriuHA AKAREMISE:
J HAYKOBI 3AMUCKM

ocobnusumu nompedbamu 'y 00CaioNCy8anitl Kpaini ompumyroms 6cebiumny oceimy ma
00271510, a 3AB0AKU BUKOPUCMAHHIO NPUKIAOHO20 AHANIZY NOBEOIHKU B0HU CMAIOMDb
30aMHUMU 83AEMOOISIMU 13 CYCRIILCMEOM HAUNPOOYKMUGHIUMU cnocooamu. OQoHak
HU3KA NUMAaHb wooo HasuyaumHs Oimei 3 ocoonueumu nompedvamu 8 CIIA sce we
3aMUULAEMBCS AKMYAILHOIO OJI51 OC8IMHIX, COYIAIbHUX MA NCUXONO2IUHUX HAYK.

Knwuoei cnoea: oimu 3 ocoborusumu nompebamu, Oimu OOUIKIIbHO2O BIKY,

ocsimus inkno3is 6 CLIIA, npukiaouuii ananiz no8eoiHKu.

Problem statement. In modern conditions, inclusive education is a promising
form of education for all children, since the inclusive educational process involves
adequate organization of educational activities that meet the educational needs of each
child. This significantly expands the possibilities of socialization of children, methods
of their communication with society, and forms the necessary prerequisites for the
inclusion of each child in society.

The level of development of modern society is characterized by the degree of
citizen engagement with the issues of people with disabilities. Over the past decades,
the situation for this category of people has improved significantly. Jobs are being
created to accommodate their needs, attitudes toward them are changing, and their
living environments are becoming more comfortable. One of the most successful
countries in this regard is the United States. “Over the past century, the United States
has emerged as a leader in the general globalization processes of social development
as a result not only of its economic prosperity and political power, but also of
progressive trends in the field of inclusive education, which are based on the teaching
and upbringing of a person on the principles of spirituality, capable of discoveries in
various fields of knowledge, as a critically thinking citizen and an active participant in
the socio-economic system” [3, p. 27]. There, people with disabilities receive education
in regular, non-specialized kindergartens and schools, work in businesses, and so on.
Systematic study of the American experience of introducing inclusive education into

preschool practice, identification and analysis of innovative mechanisms of
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educational inclusion significantly optimizes the transformation of the Ukrainian
educational system in accordance with today’s needs.

Analysis of recent research and publications. Many foreign (M. Ainscow,
L. Barnard-Brak, A. Chesmore, G. Dei, J. Filler, S. James-Wilson, K. Ledbetter-Cho,
D. Lipsky, C. Oh-Young, M. O’Reilly, A. Reynolds, S. Ou, L. Watkins, J. Zine and
others) and Ukrainian (T.Bondar, T. Kuchai, O. Mishchenko, T. Oliinyk,
M. Zakharchuk, V. Zasenko and others) researchers have studied the issues of the
formation of inclusive education in the USA.

Ukrainian researcher T. Bondar [1] states that inclusive education in the United
States has been developing in the legal paradigm since 1954 under the influence of an
active socio-legal movement for equal rights to education. To promote high-quality
preschool inclusion, E. Barton and B. Smith [5] dwell on the empirical evidence for
three dimensions of effective inclusion outlined in the DEC &NAEYC [8] statement
on preschool inclusion programs: 1) access to learning opportunities (e.g., by providing
materials that can be used by both children with and without disabilities); 2) active
participation in learning with the support of adults using individualized practices; and
3) supports that provide adults (teachers and parents) with the resources they need to
help children learn.

Although research indicates the benefits of preschool inclusion programs for
young children with disabilities, simply enrolling them in programs with typically
developing peers may not be sufficient to meet their learning needs [12]. Interventions
and specialized instruction aimed at improving the specific skills of children with
disabilities are often necessary to create high-quality learning experiences in inclusive
classrooms [11]. The study of interventions for children with autism who study in
inclusive settings was conducted by L. Watkins, K. Ledbetter-Cho, M. O’Reilly,
L. Barnard-Brak and P. Garcia-Grau [18]. The scholars came to the conclusion that the
interventions related to social communication, visual supports, self-control strategies,
and peer interaction were found to be most effective; teacher-led programs also

performed well [18]. In turn, during 1980-2013 C. Oh-Young and J. Filler [13]
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compared the education of children with special needs in more integrated environments
with less integrated (segregated) ones in terms of their academic and social outcomes.
They concluded that children with special needs in more integrated settings generally
outperformed their peers in more segregated settings [13]. Similar conclusions were
reached by researchers A. Chesmore, S. Ou and A. Reynolds [6], who studied children
with disabilities for approximately 40 years, in particular the trends of a shift towards
less restrictive environments in the education of these children. In recent years, the
U. S. academics [9; 10; 12] have increasingly stressed the need for continued study and
enhancement of inclusive education practices. For instance, the need for scholars and
practitioners to establish a commonly accepted definition of inclusive education.

Identification of previously unresolved parts of th general problem.
Ukrainian articles (review and comparative ones) usefully document the history,
legislative basis and philosophical principles of inclusion in the USA; this provides a
theoretical basis for reforms in Ukraine. Ukrainian studies often use the American
experience as a model for imitation, but mainly rely on survey, normative and
comparative approaches, less on highlighting methods of the pedagogical experience
that are used in practical activities with children with disabilities.

Formulation of the objectives of article (setting the task). The article aims to
highlight the theoretical and methodological aspects of inclusive education of
preschool children in the United States. The specific objectives are as follows: 1) to
study the legislative and instructional basis of educational inclusion in the USA; 2) to
cover the essence of the applied behavior analysis method; 3)to analyze the
achievements and problems of implementing the applied behavior analysis method in
the educational inclusion.

Presentation of the main research material. Today, inclusive practices in
preschool education in the United States are formed at the intersection of federal
requirements for the provision of special education (in particular, those covered in
IDEA — Individuals with Disabilities Education Act), federal programs (e.g., Head
Start, Early Head Start), and state initiatives to develop public pre-K. The Head Start —
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as a federal program with a focus on children with low socioeconomic status — provides
special resources for children with disabilities and requires individualization of
education within its standards [16; 17]. Such programs also play a role in expanding
access to inclusive environments.

In the early 1970s, parents of disabled children in the United States began filing
lawsuits against schools that refused to educate their children. Several high-profile
cases prompted the government to pass a series of laws protecting the rights of people
with disabilities. The first was the Rehabilitation Act of 1973. Section 504 of this law
prohibited institutions receiving federal funds from discriminating against people with
disabilities. This was the first time that infringement of the rights of people with
disabilities was considered discrimination. Previously, it was believed that the inability
to obtain a good education and employment was a natural consequence of physical or
mental limitations caused by a disability. In 1975, the United States Congress passed
the Education for All Handicapped Children Act (EHA). Its purpose was to provide
support to state and local governments in protecting the rights, meeting individual
educational needs, and improving the developmental outcomes of children of all ages
with disabilities [1; 2].

When passing the Education for All Children with Disabilities Act,
the U. S. Congress discovered that there were over eight million children with
disabilities in the country, more than half of whom were not receiving a full education,
and about a million were not attending school at all. Congress required the development
of an individualized education and development plan for each child and that children
with disabilities not be removed from regular classrooms unless they were unable to
master the curriculum, even with the use of supplementary aids and services. During
the redrafting in 1990, this law was renamed the Individuals with Disabilities
Education Act (IDEA). The last revision of the document took place in 2004, after
which the U. S. Department of Education periodically adopted new or updated
regulations in order to improve the mechanisms for implementing and interpreting this

law [1].
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In the USA, before the adoption of the Education for All Children with
Disabilities Act, a significant part of children with disabilities was effectively deprived
of access to education and learning opportunities. Thus, in 1970, the U. S. schools
educated only one in five children with disabilities, while many states had legislation
that allowed the exclusion of certain categories of children from the educational
process, in particular those with hearing, visual, emotional or intellectual disabilities
[1; 2]. The adoption of the Education for All Children with Disabilities Act in 1975
initiated systemic changes in the field of special and inclusive education. Over the past
half century, significant progress has been made in developing and implementing
effective early childhood development, special education, and related services. While
nearly 1.8 million children with disabilities were excluded from public schools prior to
the implementation of the Education for All Children with Disabilities Act, more than
8 million students had access to special education and related services designed to meet
their individual needs in the 2022-2023 school year. According to statistics, in the
2022-2023 school year, more than 66% of students with disabilities attended general
education elementary classrooms for at least 80% of the instructional time, while more
than 441,000 infants and toddlers with disabilities and their families benefited from
early intervention services [16]. Other key achievements of the Individuals with
Disabilities Education Act include: integration of more children into community
schools instead of placement in specialized institutions; increased secondary education
attainment; increased postsecondary enrollment rates; improved employment rates for
youth with disabilities [17].

Thus, the Individuals with Disabilities Education Act not only contributed to the
formation of an inclusive education system in the United States, but also became a
determining factor in the social integration of individuals with disabilities.

Inclusive early childhood education in the United States has been at the center
of political, scientific, and practical discussions in recent years. Since 2002, the
American educational system has been regulated by the No Child Left Behind Act of
2001, which proclaims the right to a quality education for all children, regardless of
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their social status, place of residence, race, ethnicity or special needs [15]. The rights
of children with disabilities are also affirmed by Disabilities Education Improvement
Act of 2004 (IDEA 2004). It mandates the admission of children (ages 3—21) with
disabilities to mainstream schools in the least restrictive environment possible, which
should best accommodate their special needs and be accompanied by the necessary
support, as well as meet the needs of their non-disabled peers. Additionally, the
proliferation of state and federal early childhood education programs (e.g., Head Start
and Early Head Start (https://acf.gov/ohs/about/head-start)) and the growing interest in
universal approaches (e.g., Universal Design for Learning — UDL) have really
improved the development of children with special needs and their peers. The UDL is
a pedagogical approach that involves creating flexible learning environments,
programs, and services that take into account the diverse needs of all learners. Its goal
is to reduce barriers to education and ensure inclusion by enabling the use of learning
materials and environments without the need for special adaptations or separate design
[15; 17].

Today, in the USA, the Head Start and Early Head Start programs provide free
support for the development and learning of children from birth to age five. The
programs staff actively involve parents, recognizing family participation throughout
the program as the key to successful child development outcomes. All educational
activities in these programs are adapted to the needs and abilities of children [17].

It should be mentioned that the U. S. states elaborate on federal provisions in
their own legislation and educational standards. Most have separate Early Learning
Standards or Pre-K Guidelines that include provisions on inclusion. Some states (e.g.,
California, New York, Massachusetts) have extensive professional development
policies for educators working with children with special needs.

Therefore, the legal basis for inclusive preschool education in the United States
is a combination of federal laws (e.g., IDEA, ADA, Section 504), programs (e.g., Head
Start and Early Head Start), and state standards that oblige to create conditions for the

education of all children in the most inclusive environment.
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In the USA, educational inclusion is based on applied behavior analysis (ABA)
method [18; 19]. ABA is a correctional approach based on behavioral analysis,
although most specialists working with this system dislike the word “correction”. The
essence of this method is to reward desired behavior and punish (usually by
withholding a reward) socially unacceptable behavior. It should be emphasized that
this method is used not only with children with disabilities but also with healthy
individuals. Furthermore, it is worth noting that applied behavior analysis is also
common in everyday life. For example, employees are paid a salary as a reward, or
fines are issued or bonuses are withheld for poor performance as punishment.
Opponents of this method argue that it treats people like animals, and is more akin to
training than a scientifically proven method. However, this is not the case. Applied
behavior analysis is one of the most accepted and reliable methods in modern
psychology and pedagogy. Having proven its effectiveness in working with autistic
children, it gained widespread acceptance [18].

One of the founders of applied behavior analysis is Ole Ivar Lovaas, who
dedicated his life to helping autistic children and their families [4; 7]. He was convinced
that autism was treatable, while most experts insisted that the only treatment option
was social isolation. However, in the early stages of his clinical practice, in the 1960s
and 1970s, 1. Lovaas staunchly advocated the use of physical punishment and electric
shock to improve the behavior of children with autism. Some patients were starved so
that food rewards could be used later for greater effectiveness. This left a negative mark
on the entire history of the ABA method. Nevertheless, the behavior modification
method developed by Ivar Lovaas led to a sensational breakthrough in the treatment of
autism. The scholar stood out among other applied behaviorists thanks to the success
of his project for children with autism in Los Angeles (the Young Autism Project),
begun in 1970. The results of that project were reflected in 1. Lovaas’s most famous
publication in 1987, which claimed that two years of intensive therapy (40 hours per
week) can radically change the developmental trajectory of an autistic child and make

them indistinguishable from typical children. I. Lovaas also argued that the use of the
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methods developed within the project leads to success, i. e. full recovery, in
approximately half of the cases (47%) and to significant improvement in a significant
percentage of the remaining cases [4]. The experiment, the results of which have been
confirmed dozens of times, demonstrated that a behavioral training program, applied
at an early age (children from two to six years old), produces astonishing results.
Almost half of the children with autism achieved a level of normal intellectual
development and were able to begin studying in a regular school without the help of
tutors. The remaining children, with rare exceptions, showed significant improvement
in speech and communication skills, as well as intellectual abilities [4].

Over time, ABA therapy began to be based solely on humane and compassionate
methods of behavior modification. As early as the 1980s, ethical standards for all
professionals engaged in behavioral practice were developed, and the Behavior Analyst
Certification Board (BACB (https://www.bacb.com/about/)) made these standards an
integral part of the requirements for certification in applied behavior analysis. D. Baer,
M. Wolf and T. Risley indicate that ABA is the discipline that has most consistently
studied the following question: what behavioral changes, in what order, and in what
manner, achieved will bring the greatest benefit to a child [4, p. 92].

The scholars [4; 18; 19] cited several more reasons illustrating the benefits of
explicit and understandable applied behavior analysis for improving the quality of life
of children and adults with autism. Particular attention is paid to external variables that
influence learning and can be used as tools of influence. Research has shown that only
in the mainstream schools children with disabilities achieve maximum socialization
and adaptation. Healthy peers of children with disabilities gradually learn tolerance and
begin to perceive these children as full members of society [4]. However, the following
problems remain [6; 9; 10; 14; 15; 18]: the lack of funding in public schools and
kindergartens to provide an accessible environment and to hire highly qualified
specialists in applied behavior analysis; the lack of knowledge and skills among public
school and kindergartens staff in working with children with disabilities; the reluctance

of most people to accept children with disabilities as full citizens. To address the
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aforementioned issues, school staff must work collaboratively, systematically, and
consistently. And teachers in public schools and kindergartens must be aware of the
specific needs of children with disabilities.

Therefore, the success of the U. S. public policy in inclusive education is
noteworthy. Largely through the use of applied behavior analysis, an increasing number
of children with disabilities are being adapted and socialized. One of the main
drawbacks of this method remains its high cost, which prevents its widespread use.
Private centers and charitable programs are partially helping to address this problem.

Conclusions. The theoretical analysis conducted clearly indicates that inclusive
preschool education in the United States is developing within a comprehensive system
of federal laws, programs, and standards. Its regulatory framework covers the rights of
children with disabilities, state educational standards, and special support programs.
shown that only in mainstream schools and kindergartens children with disabilities
achieve maximum socialization and adaptation. The children with special needs in the
United States receive a comprehensive care and education, and thanks to the use of the
applied behavior analysis, they become capable of interacting with society in the most
productive ways. However, a number of the issues regarding the process of educating
children with special needs remain relevant to the educational, social, and
psychological sciences in the United States.

The scope for further research lies in studying the experience of exploiting the

applied behavior analysis in educational inclusion of preschoolers in Ukraine.
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