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Anoranisi. Mera. MeToro 1i€1 cTaTTi € aHalli3 HAYKOBOI JIiTEpaTypu y cdepl OCBITH
II0JI0 BUKOPUCTAHHS IMO3UTUBHOI MOBEAIHKOBOI MIATPUMKHM B 3aKJagax OCBITH 3
MeTOI0 1H(OPMYBaHHS OCBITHBOI NMpakTUKU B YKpaini. [lo3uTuBHA mNOBENiIHKOBA
HiITPUMKA € CUCTEMHHMM ITJIXOJAOM 10 YIPaBJIIHHS ITOBEIIHKOI, IO CTAHOBUTH
BUKJIMK, y 3aKJIaJlaXx OCBITH Ta IPYHTYEThCS Ha MPHUHIUIIAX TPHKIAJTHOTO aHAIIi3y
noBeAiHKUA. Xoua e miaxia € HaWOuIbIn e(heKTUBHUM 32 YMOB YNPOBADKCHHS Ha
PIBHI BCOrO 3aKjaay, OKpeMi MOro €JeMEHTH MOXKYTh YCIIIIHO 3aCTOCOBYBATHCS
1301p0BaH0. ONHIEI0 3 TaKUX CTpATEriii € BUKOPUCTAHHS MPABUJ JJISI BU3HAUYCHHS
MOBEAIHKOBUX OYIKYBaHb Bij yuHiB. MeToau. byno mpoBeneHo ormisa Mi>KHApOIHOT
HAyKOBOI JIiTepaTypH 3 akKIEHTOM Ha 3aCTOCYBaHHS ITO3UTHUBHOI ITOBEIIHKOBOI
MIJITPUMKH B 3aKJIaJlaX OCBITH Ta 1HIIMX ycTaHoBax y Benwukiit Bpuranii. JlocBin miet
Kpainu Oyino oOpaHO y 3B’SI3Ky 3 THUM, IO TO3UTHBHA IOBEIIHKOBA MIATPUMKA
B1JIHOCHO HEIIIOJJaBHO M0Yaja BIPOBaKyBaTUCS B 3aKjIafax OCBITU 0€3 CUCTEMHOT a00

3araJlbHOHAIIOHANBHOT MATPUMKHA. ETWYHI 3acagy TO3UTHBHOI IOBEIIHKOBOT
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MIATPUMKH TIOJISITAIOTh Y MOKPAIIEHH] SKOCT1 KUTTS 0Ci0, K1 OTPUMYIOTh MOCIIYTH.
[IpakTuka ii peanizailii MOe CyTTEBO BIAPIZHITHUCS 3aJI€KHO BiJ 3aKiiany. OCKUIbKU
3aCTOCYBaHHSA IbOTO MMIJIXOMY II€ HE PEKOMEHIOBaHE Ha PiBHI JIep>KaBHOI OCBITHHOI
MOJIITUKH, BOHO 3 OUTBIION WMOBIPHICTIO B1100pakae MOMIIMBI LUISIXU BIPOBAIKEHHS
B YKkpaini. PesyabraTn. ¥V gocnipkeHH1 IpOaHaii30BaHO BUKOPHUCTAHHS MPaBHII Ta
MOBE/IIHKOBUX OYIKyBaHb, YMOBHU iX YCIIIIHOTO BIPOBAHKEHHS BIAMOBIIHO [0
HAyKOBUX JIAHUX, a TAKOXK TEOPETHUYHI 3aCa iy 3aCTOCYBaHHS MPaBWII. 3alpOITOHOBAHO
cTpaTerii, CipsMOBaH1 Ha 3MEHIIIEHHS KUIBKOCTI BUIIAJIKIB MOBEAIHKH, 1[0 CTAHOBUTH
BUKJIMK, & TAKOXK Ha 3amoOiraHHs ii BUHUKHEHHIO. BUCHOBKH. 3p00€eHO BHCHOBOK,
10 TMO3WTHBHA TOBEAIHKOBA MIATPUMKa 3a0e3redye KOHIENTYyalbHY OCHOBY IS
HIITPUMKH YYHIB 13 TOBEIIHKOI, IO CTAHOBUTh BHUKJIHWK, 32 YMOBH HaJEXKHOI
IirOTOBKH MEJAroriyHuX MpaniBHUKIB y cepi MPUKIATHOTO aHAII3Yy MOBEAIHKH, 110
J03BOJISIE aJIalITyBaTH IPAKTUKH 10 1HAMBIAYAJIbHUX HOTPEO YUHIB.

Karw4oBi cjoBa: moBeliHKa, 1[0 CTaHOBUTh BHUKIWK (HeOakaHa TOBEJIHKA),
NPUKIAJHUN aHaI3 MOBEAIHKH, MIAKPIIUICHHS, IIKUIbHI MpaBUja, CTPYKTypOBaHE

HaB4YaHHA.

Managing challenging behaviour in schools using positive behaviour supports.

Sophie Ganevitch
Senior Lecturer, Department of Special and Inclusive Education
Borys Grinchenko Kyiv Metropolitan University
18/2 Bulvarno-Kudriavska Street, Kyiv, 04053, Ukraine
https://orcid.org/0009-0003-7750-3570

Abstract: Objective: The purpose of this article was to examine the scientific
literature in the field of education on the use of positive behaviour supports in schools

to inform practice in Ukraine. Positive behaviour supports is a systemic approach to

https://pedagogical-academy.com/index.php/journal/about ISSN: 2786-9458

VBech KOHTEHT JlilieH30BaHo 3a ymoBamu Creative Commons BY 4.0 International license



NEOATON4YHA AKAOEMIA:
HAYKOBI 3AMUNCKN

managing challenging behavior in schools, based on the principles of applied behavior
analysis. Although it is most effective when implemented system-wide, elements of
approach can be implemented successfully in isolation. One such strategy is the use of
rules to define behavioural expectations from learners. Methods: A review of the
international literature was conducted, with a focus on application of the intervention
in schools and other institutions in the United Kingdom. The United Kingdom was
examined due to positive behaviour supports being recently introduced in schools,
without systematic or nationwide support. The ethical underpinnings of positive
behaviour supports are to improve the quality of life of individuals receiving services,
yet its implementation might differ from establishment to establishment. Its use is not
yet recommended practice within the department of education and therefore more
likely to reflect the way it might be applied in Ukraine. Results: The study examined
the use of rules and expectations, their successful implementation based on the
research, as well as the theoretical underpins of the use of rules. Strategies are proposed
to ensure the strategies will lead to a reduction of incidents of behaviours that
challenge, as well as providing preemptive measures for behaviours that challenge.
Conclusion: The author concluded that positive behavior support provides the
roadmap for supporting learners with behaviours that challenge in schools when staff
are adequately trained in the underlying principles of applied behaviour analysis to
enable adaptation of the practices to the individual needs of the learners.

Keywords: challenging behavior (unwanted behavior), applied behaviour analysis,

reinforcement, school rules, structured teaching.

Background. Behaviours that challenge, especially within the population of
students with special needs, continues to be an issue in schools worldwide, including
Ukraine [1, p. 23]. An approach to understanding and managing challenging behaviour
with a strong evidence base is applied behavior analysis, especially with cases of

repeated and established patterns of challenging behaviour [1, p. 23].
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Applied behaviour analysis is the theoretical underpinning for positive behavior
supports. It focusses on preemptive measures for all students by setting up a supportive
environment and using strategies that reinforce positive behaviours. The approach uses
a three-tiered system, when the first tier are strategies and environmental organisation
that support and benefit all learners, irrespective of needs. These strategies are
beneficial for the majority of students and if implemented effectively reduce the need
for more intensive interventions and supports. Tiers two and three are for supports
needed for learners with additional behavioural difficulties, due to their mental health,
social situation or educational needs. Tiers two and three require input from more
specialist staff both inside and outside the school structure, focussing on
multidisciplinary and individualised supports [14, p. 9].

Creating enabling environments is part of the New Ukrainian School policy.
This is illustrated by the recommendations on classroom behavior management based

on positive approaches (for example, https://nus.org.ua/2019/09/16/10-vchytelskyh-

pryjomiv-shhob-nalagodyty-dystsyplinu-v-klasi/). There is an understanding that the

responsibility for creating safe environments lies on the educational establishment and

teachers (for example, https://nus.org.ua/2022/02/10/dystsyplina-bez-kryku-j-

samootsinyuvannya-svoveyvi-roboty-vchyteli-anglijskoyi-movy-pro-dosvid-

vykladannya-v-nush/). Specific training and recommendations needed for a systematic

implementation of positive approaches to classroom management though are lacking.
Understanding the needs of learners with special needs is particularly acute at
times of war, due to the additional impact of lack of sleep and trauma of displacement
and war. Positive behaviour supports is a means of providing an individualised and
supportive environment, which takes into consideration the needs of all learners.
Literature Review. Positive Behaviour Supports (PBS) is an approach that was
introduced in schools in the USA in the late 1980s, as a methodological way of ensuring
proactive measures are in place to support students who engage in challenging

behaviour. Research has shown that introducing proactive measures to reduce incidents
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of challenging behaviour is a cost-effective way to increase academic achievement in
schools and reduce incidents of challenging behaviour [5, p. 50].

Gore N. et al. [13, p. 5] document the need for a common language and
implementation framework for positive behaviour support. They argue for the need to
establish standards and guidelines that are country and culture-specific to ensure a
common context-specific understanding of its core concepts. In the United Kingdom,
this was done by forming an association of different providers and developing
standards for staff training and service delivery. Gore N. et al. [13, p. 7] also hightlight
the importance of each member of staff understanding their role in implementing
positive behaviour supports, rather than it being seen as an issue for the school
psychologist or behaviour specialist.

Measuring the impact of positive behaviour supports is an area discussed in the
literature [13, p. 7]. As the core underpinning is to improve the quality of life of
individuals and their support networks, how this impact is measured is critical to the
further application of this approach. This in turn calls for assessments of quality of life
that are objective and valid. These quality of life indicators can be used alongside data
on the reduction in number and severity of incidents of behaviours that challenge,
another key aim of a positive behaviour support approach. The focus on reducing
behaviours that challenge is through developing skills needed to communicate,
improve access to the community and teach skills that are needed to replace the
behaviours that challenge.

Implementing whole-school positive behaviour supports requires extensive and
continued staff training, which includes understanding the concepts of this approach
[14, p. 30]. Carberry T. et al. [7, p. 251] point to the need for implementation fidelity,
which includes an understanding of the theoretical underpinning to adapt the needs of
each student, classroom and school. Barriers to implementation have been shown by
research to be lack of belief in the teachers’ own abilities to implement the systems and

obtain positive results. Issues linked to time availability for training and resource
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availability for investing in environmental changes are also seen as affecting the quality
of implementation [11, p. 105].

The study by Artemenko A. [1] presents approaches to correcting challenging
behaviour in children with special educational needs based on functional analysis
methodology. The researcher emphasizes the importance of identifying the functions
of behavioural manifestations as a prerequisite for designing effective individualized
interventions and long-term preventive strategies. The presented provisions
demonstrate a strong alignment with the principles of applied behaviour analysis and
highlight the value of systemic organization of support within educational settings.

The issue of effectiveness and sustainability of school-wide support models is
examined by Berg K. [2], who focuses on the outcomes of implementing positive
behaviour support. The work highlights the relationship between consistency of
implementation, staff engagement, and positive changes in both behavioural and
academic indicators of students. An important contribution of the study is the
identification of barriers to long-term sustainability, including the need for resources,
ongoing professional training, and administrative commitment.

Within the exploration of social skill development among children with autism
spectrum disorders, Bradley R. et al. [4] turn to the phenomenon of rule-governed
behaviour. The researchers demonstrate that structured instructions, clarity of
expectations, and systematic reinforcement create conditions for the generalization of
appropriate behaviours across different educational contexts. The proposed approach
expands the understanding of rules as a universal preventive tool and a mechanism for
shaping positive patterns of interaction.

Attention to the creation of a safe and predictable educational environment is
evident in the work of Kozyrieva L. et al. [15], where the authors address the teaching
of safe behaviour to participants in the educational process. The scholars underline the
importance of establishing shared rules and clear action algorithms that reduce

uncertainty and anxiety among learners. These perspectives conceptually correspond
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to the idea of defining explicit behavioural expectations as a foundation of positive
behaviour support.

In the context of building a secure educational environment, significant
contributions are offered by Moskovets L., et al. [17], who focus on psychological
support for students. The researchers consider preventive activities, the development
of emotional stability, and self-regulation skills as key factors in avoiding maladaptive
behaviour. Such an approach strengthens the rationale for multi-tiered systems of
support in which prevention becomes more important than reacting to already
established difficulties.

The development of a humanistic culture of interaction within educational
institutions is analysed by Serheieva L. [18], who connects it with the advancement of
empathy, teachers’ communication competence, and effective classroom management.
The study emphasizes that a positive climate and consistency in pedagogical actions
serve as conditions for maintaining desirable behaviour and preventing conflicts. These
ideas complement the theoretical foundations of positive behaviour support as a system
aimed at creating favourable conditions for every learner.

Statement of the Research Gap. The literature and information available for
Ukrainian educators on system-wide positive behavior supports is limited. There are
some articles addressing aspects of applied behaviour analysis and how this can be
used with learners with behaviours that challenge [1]. These articles however focus on
highly specialised interventions that require the continued support and supervision of
a qualified and certified behaviour analyst.

Purpose of the study. The purpose of this study is to:

1. Propose some key components of supports for all learners that can be

implemented as part of a Tier 1 system of support, namely the use of rules.

2. Present the key theoretical underpinnings that are required for practitioners

to ensure the successful implementation of this strategy in their school.
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Findings. One of the hallmarks of a Positive Behaviour Supports (PBS) school
is to ensure the environment is set up to support individuals with special needs, for
example, with token economies [2, p. 42]. An important system that is evident in
schools that have adopted PBS is a system of values and rules to which everybody in
the school adheres [13, p. 14]. The values and rules are reflected in all levels and areas
of the school: in the school policies, in the corridors and in the classrooms. The rules
and values should be appropriate to the environment and population they are supporting
[3, p. 22].

There are several requirements to successfully implementing rules within a
school: the rules should state in positive terms the expected behaviours of students; the
number of rules should be limited to 3 to 5 rules; the rules should be clearly visible;
the rules should be written in a way that the students can understand them, with visual
representations for students who do not read. In addition, the rules should be discussed,
modelled and practiced on a regular basis [3, p. 20], starting at the beginning of the
school year with reviewing them at the beginning of every day in the morning; the
students should be praised for following the rules; there should be rewards, chosen by
the students, for following the rules [3, p. 21].

Depending on the ability of the students in the classroom, students should
actively participate in choosing and writing the rules, and preparing the poster to be
displayed in the classroom. For individuals with special needs, the rules serve as a way
to teach them expected behaviours in the classroom: for example: “I put my hand up
when [ want to ask a question”, “I ask the teacher when I want to go to the toilet”, or
“I can ask a friend for help” [3, p. 40]. The rules will be dependent on the lessons and
activities, and will vary depending on the setting. A rule on the playground will be “I
can ask a friend to play”, whereas a rule in the computer room might be “I sit quietly
facing the computer” [3, p. 20].

The rules poster is clearly displayed and referred to regularly throughout the day,

for example at the beginning of each lesson. It can also be referred to when students
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are not following the rules, to remind them of the agreed behavioural expectations [10,
p. 48].

In order to help teachers pay attention to the students’ positive behaviours, rather
than reinforce challenging behaviours with attention, following the rules needs to be
linked to a reward system [9, p. 39]. Students can then regularly be reminded of the
reward they are working towards, either individually, as a class or as a school. A choice
of rewards can be offered to students for them to choose, and can include free and easy
to implement activities, such as watching a film or obtaining an extended break time.
Students can then earn tokens for when they follow the rules, which are put in a pot at
the end of the day. When the pot is full, the class obtains their reward. The teacher
then has control over the quantity of tokens given to students and the frequency of the
reward. All staff within the school are included in this process, such as the head teacher
and canteen staff.

As mentioned above, rules act as a social support to teach classroom,
playground, corridor and canteen expectations to students with special needs. The
social supports students need will vary from class to class, from lesson to lesson, and
change throughout the academic year. The system of rules therefore needs to be
flexible and adaptable, so that new rules can be introduced when a recurring problem
behaviour is happening in the classroom and an old rule can be removed when that rule
1s consistently being followed. For example, in a classroom where at the beginning of
the academic year students were in-seat, but by the second semester students are not
remaining in their seats during lessons, a new rule can be introduced to address this
issue, for example “I remain in my seat when the teacher is talking”.

Although Drew [10, p. 50] argues that rules can marginalise students with special
needs if the standards set cannot be met by them, rules and values which are written in
behavioural, specific and measurable terms (e.g. “I will raise my hand” or “I will ask a
friend to play”) instead of general, abstract terms (“I will be kind to my friends”, or “I

will be considerate in my interactions with friends”) ensure that all students can
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participate in rule-following and be rewarded, both individually and as a class, for
following the rules and adhering to the school’s values.

In order for rules to be successful, their behavioural underpinnings need to be
clear to teachers and teacher assistants who implement them. Some key concepts that
are at play in rule implementation are: reinforcement, reinforcers, motivation and the
matching law [8, p. G-10, G-13].

The fundamental theoretical underpinning of applied behaviour analysis is the
concept of reinforcement: behaviour is learned through reinforcement. Reinforcement
is a change in the environment following a behaviour that will increase the likelithood
of that behaviour occurring again [8, p. G-13]. The teacher asks “What is the capital
of France?”, the learner responds “Paris”, the teacher says “You’re correct”. That
response will now become part of the learner’s repertoire. The same applies for rule-
following. When a rule is set “I will raise my hand when I need to speak”, if the teacher
allows the learner to ask a question, the likelihood of that behaviour occurring again in
the future increases. Within the context of rules and expectations in a classroom, these
rules will not be followed unless rule-following behaviour is specifically reinforced.

Within the context of reinforcement, the reinforcer is the item or activity that
will reinforce the behaviour. There are no standard reinforcers that will work with all
students: what is a reinforcer for one person’s behaviour might not be a reinforcer for
another person’s [8, p. G-13]. As regards reinforcing rule-following, different
strategies can be used to reinforce these behaviours, with a variety of different
reinforcers. In order to ensure the teacher is reinforcing a behaviour, they need to have
assessed each learner’s reinforcer, either by observing what the learner enjoys engaging
in or by asking the learner, potentially by offering from a list of possible reinforcers to
choose.

Motivation is tightly linked to reinforcement and the use of reinforcers, so must
be understood within this context. Motivation is part of the contingency that will

trigger the reaction to follow the rule, as long as the reinforcer is effective ([8, p. G-
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10]. The effectiveness of the reinforcer will depend on its availability to the learner
outside of situations when it is contingent on following the rules. For example, if one
day the rule-following behaviour occurs because it is being reinforced by access to a
longer break, the next day this reinforcer might have lost its effect if it is offered
directly after the learner has just had a break.

Within the context of understanding and managing behaviour that challenges, a
key concept is the matching law: when two behaviours are competing, the behaviour
that is reinforced will occur [8, p. G-10]. In terms of rule following, the option is to
follow the rule or to not follow the rule. If not following the rule is more reinforcing
to the learner than following the rule, the learner will not follow the rule. For example,
the learner follows the rule and the teacher offers praise, the learner does not follow
the rule and his peers look at him. Attention from peers in this case might be a more
powerful reinforcer for the learner, which is why the rule breaking behaviour persists.
Understanding the reinforcer for problem behaviour, in this case rule-breaking, is
therefore required.

Conclusion. Positive behaviour supports is a whole school system, where every
single person involved in the school needs to be involved and play an active role. This
includes the head teacher, the learner, the teachers, the parents. Implementing systems-
wide positive behaviour supports demands a high level of resources, both financial (for
example for training) as well as time. Some aspects of it can however be used to
improve the management of students’ behaviour. One of these strategies is the use of
rules, when the contingencies that support their successful implementation are
understood. Using systems for establishing rules and values within the school is one of
the ways to reduce incidents of challenging behaviour. This approach also facilitates
setting clear social expectations to students with special needs. As part of a wider
approach of positive behaviour supports, it is a low-technology method that can be
introduced by teachers with limited resources and training. Research has shown that

such approaches to managing challenging behaviour can not only reduce incidents of

https://pedagogical-academy.com/index.php/journal/about ISSN: 2786-9458

VBech KOHTEHT JlilieH30BaHo 3a ymoBamu Creative Commons BY 4.0 International license



NEOATON4YHA AKAOEMIA:
HAYKOBI 3AMUNCKN

challenging behaviour, but also increase academic achievement and improve staff
wellbeing.
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