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Abstract. The article addresses the growing necessity for foreign language
proficiency among military cadets, especially in English, to meet international
standards and ensure success in professional training abroad. The Ukrainian
Armed Forces, recognizing the importance of language competence in the context
of expanding global military cooperation and contribution to the global security,

developed a roadmap for language training from 2021 to 2030. This roadmap
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sets clear benchmarks for cadets to achieve language proficiency levels of SLP 1
to SLP 2 according to NATO’s STANAG 6001 standards.

One of the main challenges highlighted in the article is the significant gap
between the language competence of cadets upon entering military education and
the expected proficiency levels upon graduation. Many cadets begin with low
proficiency (SLP 0+ or 1), making it difficult to achieve SLP 2 or higher by the
time they finish their education, especially with breaks in learning due to military
service. The article advocates for implementing structured support systems,
including peer collaboration, mentoring programs, and tailored language
materials focused on aviation-specific tasks to rectify the above problem.

Additionally, the article emphasizes the importance of motivation,
proposing a reward and punishment system to encourage language acquisition.
This system could include public recognition, privileges, and leadership roles for
top performers, while under-performers may face additional remedial sessions.
The article also notes potential risks, such as inadequate resource allocation and
resistance to the new systems. Ultimately, it calls for the creation of a motivating
educational environment to support cadets in reaching the necessary language
standards for their future professional roles.

Key words: cadets, learning environment, inner motivation, international
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Anomauyin. Y cmammi po3ensoaemuvcs 3pocmaioda nompeba y 80100iHHI
KYpCanmamu iHO3eMHUMU MOB8AMU, OCOOIUBO aAH2NIUCLKOI0, Wob 6ionogioamu
MINHCHAPOOHUM cmaHOapmam ma 3abe3nedumu ycnix y npogecitinii niocomosyi
3a Kopoouom. 3opouni Cunu Yxpainu, 6usHawuu BaMNCIUBICMb MOBHOL
KoMnemenyii 6  KOHMEeKCmi  pO3UWIUPEHHs  2100aNbHO20  BIliCbKOBO20
CRIBPOOIMHUYMEA MA BHECK) 8 2100ANbHY Oe3neKy, po3pooULU OOPOHCHIO KaAPIY
mosnoi niocomosku Ha nepiod 3 2021 no 2030 poxu. Ila oopooicns kapma
B8CMAHOBNIOE YIMKI OPIEHMUPU Ol OOCACHEHHs KYPCAHMAMU Pi8HS B0JIOOIHHS
Mmo8010 610 CMP 1 0o CMP 2 sionosiono oo cmanoapmie HATO STANAG 6001.
OoHieto 3 0CHOBHUX NPOOIeM, BUCEIMICHUX ) CIMAMMI, € 3HAYHUL PO3PUE MIdHC

MOBHUMU KomnemeHui;mu KprClHn’ZiG HA MomeHm ecmyny 00 BIlCbK0BO2O
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HABYANILHO20 3aKNA0Y MaA OYIKYBAHUM DIGHEeM 80JI00IHHS MOBOIO NICs 3AKIHYEeHHS
Haeuanus. baecamo xypcammie poznouunarome HABUAHHA 3 HU3LKUM 0OA308UM
pisnem 60n00innsi mogoro ( CMP 0+ abo 1), wo ycxknaourwe docsienennsi CMP 2
abo suwe na Mmomenm 3axinyents 3B0, ocobauso 3 nepepsamu y HaguaHHi uepes
BUKOHAHHSA BILICbKOBUX 0008 ’53Kie. J[o eupiwenns yici npobremu 6 npoueci
MOBHOI Ni020MOBKU NPONOHYEMbCIL BNPOBAONCYBAMU CIPYKIYPOBAHI CUCTEMU
RIOMPUMKU, 8 MOMY YUCTL, CRIBNPAYIO 3 KOJlecaMU, NPOSPaAMU HACMAGHUYMEA |
cneyianbHi MOBHI Mamepiaiu, OPIEHMOBAHI Ha cneyugiuHi 01 8iliCbK0BOI asiayii
3A80aHHL.

Kpim moeco, 6 cmammi niokpecnioemovcs 6adcaugicms MoOmueayii,
NPONOHYIOUU CUCMEM) «BUHA2OPOO | NOKAPAHbL» OJisl 3A0X0UEHHSI 00 GUBYUEHHS
mosu. s cucmema modce gxnrouamu nyoniuHe 8U3HAHHS, Npugiiei ma 1i0epcoKi
PO OJ1s1 MUX, Xmo 00cA2a€ HAUKpauwjux pe3yibmamis, mooi sik mi, Xmo 8iocmac,
MOJHCYMb 3IMKHYMUCS 3 000AMKOBUMU KOPEeKYIUHUMU 3aHammsamu. Y cmammi
MAKoHC BI03HAYUAIOMbCS NOMEHYIUHI PUBUKU, MAKI IK HEOOCMAMHSL HASAGHICMb
pecypcié i onip HOGUM cucmemam. Buceimmoemvca 3HAYEHHA CMBOPEHHs
MOMUBYIOU020 OCBIMHBLO2O cepedosuwa 01 NIOMPUMKU KYPCAHMIB Y O0CACHEHHI
MOBHUX CMAaHOapmis, HeoOXIOHUX O IXHboi Maubymuvoi npogheciinoi
OisIbHOCII.

Knwuoei cnosa. kypcawmu, HaguanvHe cepedosuuje, GHYMPIUIHSI
MOMUBAYIsL, MIHCHAPOOHI CMAHOAPMU, HABUANbHA NPOCPAMA 3 AH2NITUCLKOL MOBU

npogheciiino2o cnpsamMy8aHHsi.

Introduction. The expansion of international contacts requires an
appropriate level of foreign language proficiency among personnel [1]. The need

for foreign language proficiency among senior officials of the Armed Forces of
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Ukraine has been emphasized repeatedly in military reports. For example,
Lieutenant General Serhiy Korniychuk claims that learning a language should
serve as motivation for those who aim for career advancement [2]. Lieutenant
General Serhiy Nayev notes that knowing a language allows one to study
documents in their original form and mentally align with the standards of Western
partners [3]. Lieutenant General Ruslan Khomchak highlights that fluent English
communication within the Armed Forces is currently problematic, but it remains
one of the critical tasks for the future [4]. On the initiative of the President of
Ukraine, Volodymyr Zelensky, a bill was submitted to the Parliament to grant
English the status of the ‘language of interstate communication’. According to
this law, military personnel of officer ranks who serve under contract are among
the categories of civil servants required to know English [5].

The analysis of research works shows that the issues of cadets’ language
proficiency and its role for overseas training is reflected in a number of works by
both domestic and foreign scholars. In particular, the problem of the impact of
English language proficiency on the career opportunities of Ukrainian military
officers participating in training programs abroad as well as challenges, which
cadets with poor proficiency face, are highlighted in the works by domestic
researchers such as T. Andriyanova, K. Kaschuk, L. Kovalchuk, V. Krykun, O.
Reznikova, N. Shalygina, L. Zakharova. Researcher and educator O.
Lahodynskyi focuses his work on studying foreign language training systems in
the UK and the US, and on implementing these international practices to enhance
language education for the Ukrainian military [6]. An in-depth analysis of
contemporary methods used to assess foreign language proficiency is conducted
by N. Andriianova, O. Velychko, K. Kaschuk [7]. The relationship between

language proficiency and motivation, as well as strategies for its boosting, is
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explored in the works of V. Krykun, O. Yefimova, and L. Zakharova. L.
Zakharova highlights that motivation significantly increases when cadets
recognize the link between English and their future profession, allowing them to
deepen their specialized knowledge through language learning. V. Krykun
emphasizes the role of adaptive learning, where incremental learning and
continuous feedback create a personalized path based on the learner's motivation,
experience, abilities, and perception style [9]. O. Yefimova underscores the
importance of a learner-centered approach to fostering both intrinsic and extrinsic
motivation, connecting it to life orientations and socio-psychological factors. The
impact of the English language proficiency on professional military education
outcomes is considered by some foreign scholars: J. Alderson, S. Adam, W.
Baker & W. Jarunthawatchai, D. Graddol, S. Kim, E. Macaro, C. Tsai etc. For
example, S. Adam extensively explores the issue of teaching military English,
focusing on the specific language needs of military personnel for effective
communication [8]. However, despite the close attention given to the problem of
the relevance and significance of language proficiency for career advancement
among military personnel, the issue of optimizing language training for future
pilot-cadets and maintainers of the Armed Forces of Ukraine remains
underexplored.

The aim of the study. The aim of this study is to investigate the impact of
military pilot-cadets’ language proficiency on the success of international training
programs with a focus on identifying the challenges and strategies for improving
English language acquisition within military education institutions. The article
also seeks to explore how language training influences cadets’ career
advancement and their ability to integrate into international military

environments while contributing to global security cooperation.
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Research results. According to the Concept of Language Training in the
Armed Forces of Ukraine, the Ministry of Defense of Ukraine developed and
approved a Roadmap for Enhancing Language Training in the Armed Forces of
Ukraine (for 2021-2030). This roadmap sets clear, understandable, and
mandatory actions, including changes to language proficiency requirements for
senior non-commissioned officers and petty officers to SLP-1 (Standardized
Language Profile Level 1) and for higher-ranked officers and positions with the
‘lieutenant’ rank and above to SLP-2. By the end of tactical-level military higher
education in 2024, cadets must demonstrate foreign language proficiency at SLP
1. Later, this should progress to SLP 1+ and, from 2025, to SLP 2. Between 2022
and 2024, the language requirements for candidates in professional military
education will increase. At the tactical level of military education (command-staff
course L-2), candidates must have foreign language proficiency at SLP 1+ and,
from 2024, SLP 2. By 2025, the percentage of foreign language instruction in
each educational discipline should increase by 30%.

One of the key tasks for military institutions of higher education is to
ensure that by 2030, graduates achieve language proficiency levels of at least SLP
2 [ 1, p. 13]. According to the Basic Principles of the Concept, the main goal of
cadets studying English is to develop and improve their language skills in the
military-professional sphere, according to the NATO STANAG 6001 language
standards [1, p. 13]. Let us recall the criteria for speaking skills at levels 1 and 2,
respectively:

- Level 1 — Survival Level: Candidates can maintain simple face-to-face
communication in typical everyday situations. They can combine familiar,
learned elements of the language, start, maintain, and end short conversations,

asking and answering simple questions. Usually, they can meet simple,
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predictable personal and living needs, satisfy minimal politeness requirements,
and provide basic biographical information. Communication involves simple
workplace tasks such as requesting goods, services, or help and expressing
satisfaction or dissatisfaction. Topics include basic needs like ordering food,
finding accommodation, and shopping. Native speakers who are accustomed to
speaking with non-native speakers often need to make an effort to understand the
speaker by asking for repetition or relying on world knowledge. Candidates rarely
speak fluently and can only maintain continuous conversation with rehearsed
material. Frequent errors in pronunciation, vocabulary, and grammar often distort
meaning. Time concepts are unclear, and the speech is characterized by pauses
and hesitations.

- Level 2 — Functional Level: Candidates can communicate in routine social
and work situations, describe people, places, and things, and talk about current,
past, and future activities in full but simple paragraphs. They can compare,
contrast, provide instructions, and answer expected questions. Candidates can
handle casual conversations on familiar topics, such as work procedures, family,
personal life, travel, and current events. They can interact with native speakers,
though adjustments may be needed. Errors in pronunciation, vocabulary, and
grammar sometimes distort meaning, but overall communication is appropriate
for the situation.

The ongoing war places new demands on the foreign language proficiency
of current and future specialists, as well as the timeframes for their training.
Graduates of military higher education institutions who are preparing for
professional training abroad (e.g., in the U.S.) must undergo general and/or
specialized language training before follow-on training. Admission to general

language courses is based on language proficiency levels set by the respective



[€l NEDAroriMHA AKADEMISE:

| ——

A ‘ HAYKOBI 3ATNMNCKHA

military branches, which are determined by the ECL (English Comprehension
Level) test [7]. For flight personnel, the minimum passing score is 80, while for
technical personnel, it is 55. ECL scores do not directly correspond to STANAG
6001 levels but approximately align as follows:

- ECL 55 generally corresponds to SLP 2, indicating a pre-intermediate to
intermediate level of language proficiency where the individual can understand
and use English in most situations but may face challenges in complex
communicative contexts.

- ECL 80 approximately corresponds to SLP 3, indicating a high level of
language proficiency, where the individual can effectively communicate,
understand complex texts and situations, and express thoughts in writing and
speaking with few limitations.

These are general correspondences, but the specific level may vary slightly
depending on the specific requirements of individual tests or training programs.
Accordingly, the higher the initial score (level) of the candidate, the shorter is
his/her training period and the faster he/she can start implementing invaluable
experience in the military. Practically, recruiting the required number of
specialists to study abroad in a foreign language, given the above, is quite
problematic, so candidates often arrive for training without the required minimum
score and the period of their training to achieve the minimum pass score for
further specialized training significantly increases, and, unfortunately, for some
this task is not feasible even with an increase in the period of training. One of the
reasons for this situation is the time budget allocated for acquiring the appropriate
level and often its shortage, given the gaps in the actual proficiency of the
candidates for training. Therefore, the general guidelines for achieving each

level are:
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From level O to level 1 (SLP 1) — approximately 200-300 hours of
instruction. This is the entry level where a person learns basic language skills for
everyday situations.

From Level 1 to Level 2 (SLP 2) — approximately 300-500 hours of
instruction. A person begins to understand more complex phrases, carry on
conversations on professional topics, but may still have difficulty with more
complex texts and conversations.

From level 2 to level 3 (SLP 3) — about 500-700 instruction hours. This is
the highest level, when a person is fluent in professional topics, understands
complex texts and uses the language confidently in different situations. With non-
intensive training (2 hours per week), the process of moving up to level 2 can take
several years (assuming the student’s initial level is 1). It may take longer to reach
higher levels (SLP 3-4), as they require a deeper understanding of complex
grammar, vocabulary, and the ability to communicate fluently in a variety of
situations.

Such a situation with the state of language competence of young
professionals is not unexpected, but it is becoming particularly relevant in the
current environment and requires a revision of approaches to cadets’ language
training and their motivation in learning a foreign language. In the light of the
above, it should be noted that one of the reasons for the low percentage of military
graduates with the desired SLP 2 is the huge gap for most of them between their
level of language proficiency upon leaving high school or other educational
institution (from close to 0 to 1) and the level expected of them after graduation
from University (1+/2). Objectively, most cadets are unable to bridge this gap,
often because of a long break in language learning, if enrollment in a university

was preceded by contract service or participation in combat actions.
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An effective solution to this problem would be to set the entrance
requirements for language training of potential applicants at least at level 1.
However, the practical implementation of this measure is quite problematic and
may face resistance from the management of the higher education institutions, as
it is likely to lead to a low enrollment of applicants. Obviously, in times of war,
such a development is not acceptable for the personnel policy of the Armed
Forces. In addition, when applying for some specialties, the priority requirements
for applicants are that their physical fitness meets the necessary requirements.

Another way to address this issue and a rather powerful factor in improving
cadets’ performance is to improve motivation, i.e., a set of internal and external
driving forces that encourage activity, set boundaries and forms of activity, and
add focus aimed at achieving a specific goal, in this context, mastering a foreign
language [9, p.13; 10; 11]. The development and sustainment of cadets’
motivation for learning a foreign language depends on many factors. According
to the researcher N. Aristova, there are four levels of motivation in learning
English by students of non-linguistic specialties [13]. The first level is the lack of
motivation, which is a negative intrinsic motivation to learn. The second level is
low motivation to learn, which is outside of learning activities. The third level is
medium motivation, which means positive extrinsic motivation to learn, which is
outside of learning activities. And the fourth level is high motivation, i.e. positive
intrinsic motivation to learn, which is embedded in students’ learning activities.
As practice shows, there are almost no cadets with the fourth level of motivation.
Therefore, one of the priorities in today’s conditions is, first of all, to create a
motivating learning environment as the main direction that is crucial for the
successful training of cadets. This means that the educational process not only

transfers knowledge, but also forms a positive attitude to learning, promotes the
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desire of cadets to learn and use the acquired knowledge in practical conditions.
A successful motivating environment involves a number of key elements and,
above all, critical resources: properly equipped classrooms (smart boards are
ideal), printed and online learning materials, self-access classes, access to digital
and other resources, sometimes as simple as internet and electricity.

Consultations with teachers are essential for fostering academic success
and personal well-being among cadets. Regular counseling sessions provided by
instructors or supervisors can help cadets resolve academic or personal
challenges, thereby creating a strong sense of support. This is an important factor
in reducing stress and increasing academic motivation. Moreover, individualized
education allows instructors to tailor the learning process to the specific needs
and capabilities of the cadets, which has proven to boost self-confidence and
improve academic outcomes [14].

Peer support also contributes significantly to creating a motivating
environment for language learning. Interaction between cadets is an important
aspect of creating a supportive psychological climate. The peer support system
allows cadets to exchange experiences, share knowledge and help each other in
the learning process. Collaborative group work, joint problem-solving, and open
discussions alleviate the burden of individual task and promote team cohesion,
which is beneficial for both classroom-based and independent learning [15].

The buddy system has an especially significant impact on the process of
learning a foreign language. This system pairs more experienced cadets with
those who are at a beginner level or possesses weaker skills, assigning them as
mentors. These mentors assist their peers in adapting to the training process,
understanding the course requirements, and developing necessary skills. The

buddy system not only facilitates knowledge transfer but also fosters a sense of
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responsibility and leadership among mentors, reinforcing an environment of
mutual support and motivation [16].

Another factor that contributes to the formation of cadets’ interest in
improving their own language skills is the relevance of the training
materials. S. Adam [8] focuses on the problem of matching English language
teaching materials with students’ expectations, emphasizing the importance of
the motivational component in the process of acquiring communicative
competencies. Students need to understand their learning prospects, how to
succeed, and how the knowledge gained during their studies is directly related to
their future professional activities. For this purpose, the curricula should be
adapted to the specific professional needs of the cadets. The benchmark for the
curriculum relevance criterion in an aviation English course can be determined
by how closely the curriculum is aligned with the real needs and career
expectations of the cadets. Specific benchmarks include:

- compliance with ICAO standards [17]: the curriculum should meet the
language training requirements of the International Civil Aviation
Organization (ICAO), in particular ICAO Level 4 or higher, which is the
global standard for aviation personnel;

- coverage of operational scenarios: at least 80% of the course content should
include scenarios, vocabulary and communication tasks directly related to
real-life aviation operations (e.g., communication with air traffic
controllers, emergencies, standard operating procedures);

- focus on language related to professional duties: the curriculum should
reflect the specific language needs of the roles that the cadets will be

performing (pilots, navigators, air traffic controllers). A guideline would
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be that 70-80% of the course modules should focus on functional language

use related to the cadets’ career paths;

- feedback from industry professionals (SMEs): regular feedback from
current or former aviation professionals can be included to confirm the
relevance of the material. It may be a good idea to engage experts to
develop an appropriate training program;

- integration of modern aviation technologies: integration of modern
aviation technologies and tools (such as simulators, avionics and electronic
communication tools) in at least 50% of the course exercises ensures that
the program is relevant to current aviation practices.

Regular review of these benchmarks will allow for fine-tuning of the
curriculum to ensure that it is relevant to the professional development of cadets
in the aviation sector.

An effective factor in increasing cadets’ motivation to improve their
language proficiency is also the introduction of a motivational system of rewards
and punishments [18]. The reward component in this system could include:
achievement badges and certificates (‘Best Speaker,” “Top Scorer on VVocabulary
Tests’ etc.), promotion points or recognition in military evaluations, privileges,
peer recognition, access to advanced learning materials or leadership roles — all
of the above motivating continued effort.

The punishment component of the system could imply, in its turn, remedial
training sessions, restricted privileges, additional duty assignments, progressive
penalty system and removal from leadership or special programs.

Balanced approach is crucially important in implementation of the above
system and ideally should work as a combination of immediate and long-term

rewards and punishments with clear expectations and transparency.
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By using a reward/punishment system tailored to the military environment,
you can create a disciplined yet motivating atmosphere that reinforces English
learning as a critical skill for professional success. The key is maintaining
fairness, transparency, and alignment with their future roles in aviation or military
operations.

Conclusions. Language proficiency, particularly in English, is crucial for
military cadets’ success in international training programs, significantly
influencing their ability to comprehend materials and communicate effectively.
The Ukrainian Armed Forces recognize the need for alignment with international
standards, such as NATO and ICAO requirements, highlighting the importance
of systematic language training. Enhancing motivation through clear career
pathways, recognition, and the relevance of language skills is essential. Targeted
English for specific purposes (ESP) materials tailored to the military context can
facilitate better language acquisition. Developing support systems, such as peer
mentoring and counseling, creates a conducive environment for overcoming
language learning challenges.

Ongoing assessment and feedback are vital for refining curricula and
teaching methods to meet cadets’ needs. Significant gaps exist between cadets’
initial language proficiency and the levels required for success in international
settings, necessitating targeted efforts to address these gaps. Moreover, English
proficiency is linked to long-term professional development; cadets who develop
strong language skills are more likely to access international assignments and
leadership roles. A comprehensive approach to language training in military
education is essential to prepare cadets for successful careers in the global

military environment.
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