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Abstract. The article deals with the issue of educational inclusion of students
with disabilities as a result of war. The purpose of the work is to identify the potential
of physical education in ensuring the educational inclusion of students with disabilities
as a result of war in higher education institutions. Research methods: theoretical
analysis, systematization, comparison, generalization. Results. It has been found that
inclusive physical education is a relatively new direction in the national system of

education and science, which studies aspects of physical education of persons with
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disabilities, such as teaching strategies, equipment, environment and assessment and
their adaptation to the needs of all students. It has been found that an inclusive
educational program is based on the philosophy that every student with a disability
due to war with physical or psychological ilinesses, without exception, receives quality
physical education. It is substantiated that the implementation of educational inclusion
of students with disabilities as a result of war requires the substantiation and creation
of effective technologies of inclusive physical education, organized based on modern
general scientific and special technologies of theory, methodology and practice of
physical culture that would provide a high level of physical activity, overcoming health
disorders in students with disabilities as a result of war as subjects of the educational
process, optimizing the process of adaptation of such students in the environment of
the educational institution and achieving As a result of the research work, the current
trends in the formation of an inclusive model of physical education for students with
war-related disabilities in higher education institutions based on foreign practices in
the projection of new domestic educational paradigms were highlighted. Conclusions:
Physical education in ensuring educational inclusion for students with war-related
disabilities in higher education institutions is implemented based on the principles of
tolerance, impartiality and non-discrimination in this process and educational
segregation of students with war-related disabilities and limited physical capabilities.
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disorders.
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Anomauin. Y cmammi po3ensaHymo numanHs QizuuHo20 6Uxo8anHs 3000)6ayie
suwoi oceimu 3 insanionicmio. Mema pobomu — eusenienHs nomenyit @i3uuHO20
BUXOBAHHA Y 3a0e3neyeHHi O0C8IMHbOI IHKMO3Il 0 3000y8auie euwoi oceimu 3
IHBANIOHICMIO 8HACTIOOK BIliIHU V 3aKaaoax euwjoi oceimu. Memoou 00cnioxceHus:
meopemudHUll aHali3, CUCMeMamu3ayis, NOPIGHANHHS, Y3a2albHeHHs. Jlocnidxiceno, y
CY4acHit suwit wKoai YKpainu iHK103i8 po32150aEmuCsl K 8ANCIUBUL KOMNOHEHM
0CBIMHBLO2O Npoyecy, wo 3abe3nedyc MOMCIUBICMb Ol OO0CACHEHHs OC8IMHIX |
npoghecitinux yineti 3000y8auig uwjoi 0c8im 3 IHBANIOHICMIO BHACIIOOK BiliHU.
3’acosaro, wo iHKII03UBHE i3utHe BUXOBAHHS, OPIEHMOBAHO HA (inocogiio mozo, ujo
KOJCceH 3000y8ay 8uwoi ocgimu 3 [HEANIOHICMIO 8HACNIOOK GIUHU I3 DI3UYHUMU YU
NCUXOTIO2TYHUMU 3AXBOPIOBAHHAMU, O3 GUHAMK)Y OMPUMYE AKICHE (Di3UYHe BUXOBAHHS.
Obrpynmosano, wo peanizayisi 0c8imuboi IHKII03Ii 3000y8auie euwjoi oceimu 3

IHBANIOHICMIO 8HACIIOOK BIUHU BUMA2AE OOIPYHMYBAHHS | CMBOPEHHS eqheKmuUSHUX
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MEexXHONO02IU IHKIIO3UBHO20 (DI3UUHO20 BUXOBAHHS, OP2AHI308AH020 HA OCHOBL CYYACHUX
3a2aIbHOHAYKOBUX | CNeYIAIbHUX MEXHOI02IU meopii, MemoouKu i npaKxmuku QizuuHoi
Kyibmypu saxi 6 3ab6e3neuysanu 8UCOKUU pigeHb Qi3uuHoi aKmueHoCmi, noOOJAHHS
PpOo31adie 300po8'ss y 3000y68auieé suuloi oceimu 3 iHEANIOHICMIO BHACHIOO0K BIlIHU SK
cyb’exmig ocgimHb020 npoyecy, onmumizayii adanmayii 6 cepedo8uwyi Ha8UANbHO20
3aK1a0y ma 00CACHEHHIO NPOCHO308AHUX Pe3Y1bmamis Y X00i 3000ymms HUMU GUWOL
ocgimu. Y pezynromami HAYKOBO-NOWLYKOB0I poOOMU  BUCGIMIEHO AKMYANbHI
meHOeHYii opMy8aHHsl THKIIO3UBHOT MoOell (i3uyH020 BUXOBAHHA Ol 3000)8auie
8UWOI 0cgimu 3 IHBANIOHICMIO HACTIOOK BIlIHU Y 3AKNA0AX SUWOI 0C8IMU HA OCHOBI
3apyOidiCHUX NPAKMUK V NPOEKYIi HOBUX 0Cc8ImMHIX napaouem. Bucnosexu. Ak
MINCOUCYUNTIIHAPHA CYKYNHICMb NPAKMUYHUX | MeopemuyHux 3HAaHb, IHKIIO3UBHE
Qi3uuHe 8UX0B8AHHA Y 3AKNAOAX BUULOT OCEIMU CHNPAMOBAHE HA VYCYHEHHSI 0OMEeHCEeHb
3000y8auie euujoi oceimu 3 iH8ANIOHICMIO 8HACIOOK BILIHU Y 8CIX MONCIUBUX (OpMax
peanizayii 0c8imHbLO20 Npoyecy, CKePOBAHO20 HA IXHE 300p08 sa30epedcens 3a0Jis
NOOONAHHS HASABHUX BIOXUNEHb Y NCUXOQI3UYHOM)Y CMAHI Ma YCYHEHHs (Di3UYHUX
oOMediceHtb.

Knrwuoei cnosa: inkniosis, Qizuuna Kyiemypa, 3000ysay suwoi oceimu, oceima,

eadinimauis, nopyuenHs 300p08's.
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Introduction. Since 2014, Ukrainian society has been confronting the russian
aggressor. According to the Ukrainian Veteran Fund [1], there are currently 1 million
5 thousand 832 people in Ukraine who have the status of a war invalid, war veteran, or
combatant. Of these, about 320 thousand are combatants due to their participation in
the ATO. Undoubtedly, the number of such persons will grow as events unfold.

One of the key priorities of Ukraine's current social and educational policy is
ensuring that persons with war-related disabilities have the opportunity to receive

quality education in accordance with their characteristics, needs, and capabilities.
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However, their physical and psychological rehabilitation in the higher education
environment is a problem. The main mechanism for implementing this process in
higher education institutions is inclusion [2].

It is an inclusion that currently provides an opportunity to obtain quality
educational knowledge and a solution to the scientific and practical problem of
overcoming health disorders in students [3]. Inclusive physical education is considered
[4] an effective tool for realizing the above.

The role and place of physical education in the process of inclusive education
given the permanent increase in students with disabilities as a result of the war is now
of particular importance, which further actualizes this problem in connection with the
ongoing hostilities in Ukraine.

Analysis of recent research and publications. Studies [6, 7] argue that physical
education can be an effective tool for educational inclusion for students with
disabilities in terms of a positive impact on the quality of life and their functional state.
At the same time, the guidelines of the process of improving their health are considered
from the standpoint of organizing this process [7], which focuses on taking into account
the determinants and model of inclusive education when using forms, means and
methods of physical education [8].

Scientists [9-11] are unanimous in the opinion that inclusive physical education
in the education system is one of the important structural components of the basis for
the implementation of the inclusive process in higher education. It is undoubtedly
determined that physical education classes contribute to health promotion,
improvement of physical and mental performance, and psychological state.

Identification of previously unresolved parts of the overall problem. Along
with the need to obtain high-quality professional training in higher education
institutions, there is a problem of physical and psychological rehabilitation of students

with disabilities as a result of the war. However, the existing scientific literature does
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not explore ways to solve the issue of effective and rapid solutions to ensure a high-
quality process of educational inclusion based on the use of the inclusive physical
education possibilities as the main tool for ensuring the rehabilitation process of
students with disabilities as a result of the war.

Meanwhile, we believe that physical education is a simple, accessible, free tool
for ensuring educational inclusion for students with disabilities as a result of the war in
higher education institutions. The challenges associated with the implementation of
educational inclusion that have arisen before the Ukrainian education system have
significantly increased since of the war.

Given the rapid increase in the number of students with disabilities as a result of
the war since the full-scale russian invasion of Ukraine and the duration of hostilities,
and the virtually complete absence of research and recommendations on the inclusion
implementation through physical education tools for students with disabilities as a
result of the war in higher education institutions, there is an urgent need to consider the
issue of identifying opportunities for physical education in this process.

The purpose of the study is to identify the potential of physical education in
ensuring educational inclusion for students with disabilities due to war in higher
education institutions.

Objectives of the article:

1. To clarify the understanding of «educational inclusion» for students with
disabilities as a result of war in higher education institutions.

2. To identify the potential of PE in the effective implementation of educational
inclusion for students with disabilities as a result of war.

Research methods: theoretical analysis, systematization, comparison of
different views on the problem under study, generalization of data from scientific,

methodological and specialized literature.
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Results of the study. Today, the national educational community is facing new
challenges: providing a full-fledged opportunity to receive higher education for persons
affected by the war, and above all, those who have acquired the status of persons with
disabilities as a result of the war. Ukraine has undertaken to harmonize its regulatory
framework in accordance with classical human rights normative provisions in
accordance with the «Convention for the Protection of Human Rights and Fundamental
Freedoms» [12], which was ratified in 1997. This process is based on national revival,
democracy, humanism, and openness to the assimilation of progressive achievements
of world theory and practice.

We cannot agree [13] that today Ukrainian society has an understanding of the
need to develop inclusive practices in education. The transformation of social processes
from «soviet» to national, depoliticized and de-ideologized is gradual in Ukraine, but
it steadily leads to the progressive development of these processes into the current state
and promising directions of modernization in accordance with European and world
standards.

Today's modernization of the paradigm of national educational inclusion
involves the implantation of the basic values of inclusion that have been implemented
in many foreign countries for a long time. This, according to [9, 14], involves:
eliminating the isolation of any categories of students, using the potential of the
existing strong connection between their physical and social, intellectual, spiritual
development, and therefore the possibilities of higher education institutions to ensure
the full current and future life of students with disabilities as a result of war.

In modern higher education in Ukraine, inclusion is seen as an important
component of the educational process [3], which provides an opportunity to achieve
the educational and professional goals of students with war-related disabilities.
Undoubtedly, each of these students has certain characteristics and limitations that

complicate their studies. This requires providing them with quality education in
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accordance with their characteristics, needs and capabilities. At the same time, as stated
in [15], the most important task is to ensure a high level of health, performance,
functional capabilities and physical fitness of students with disabilities.

Since Ukraine has virtually no experience of inclusive practices for students with
war-related disabilities in higher education institutions, we believe that the
development of their physical education should be a priority in the educational policy
of higher education. An inclusive program based on the philosophy that every student
with a war-related disability with physical or psychological illnesses, without
exception, receives quality physical education.

Therefore, efforts should be directed at substantiating and creating effective
technologies of physical education, organized based on modern general scientific and
special technologies of theory, methodology and practice of physical culture that would
ensure a high level of physical activity, overcoming health disorders in students with
disabilities as a result of war as subjects of the educational process, optimizing
adaptation in the environment of the educational institution and achieving the predicted
results in the course of their higher education.

Inclusive physical education is a relatively new area in the national system of
education and science that studies aspects of physical education of persons with
disabilities and related disabilities. According to [4], the main goal of inclusive
physical education is to form and develop motor activity, physical and psychological
abilities that ensure the adaptation of persons with disabilities to their health status,
environment, society and various activities.

Our proposals are based on the inextricable interconnection of the learning
process and physical education. The best international experience shows that physical
education is not the prerogative of only healthy students, and that students even with
such severe disabilities as blindness, spinal cord injury, cerebral palsy, etc. can be

active participants in physical education.
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In the EU and developed countries, inclusive physical education is seen as a tool
to provide people with war-related disabilities with a social “way out,” improve their
physical skills and eliminate existing health conditions. We have attempted to highlight
the content and objectives of inclusive physical education in higher education
institutions for students with disabilities in developed countries, which is implemented
following several dimensions:

— social: availability of physical education resources in higher education
institutions that ensure the implementation of inclusion;

— personal: personal development, mastering new knowledge, formation and
development of physical education skills and abilities;

— cognitive: forming an understanding of the specifics of the physical education
process, searching for and using various ways and means of physical education in
practice, setting goals and making adjustments to the process of inclusive physical
education.

In general, a distinctive feature of inclusive physical education in foreign
countries is its dynamism, as there is a constant adaptation of learning conditions to the
individual characteristics of each student. Therefore, the Ukrainian practice of
educational inclusion primarily requires the training of inclusive physical education
specialists who fully possess inclusive competence, which now belongs to the new
areas of professional training. At the same time, the world and the EU have
accumulated considerable experience in this field of knowledge, which can be useful
in solving the problem of forming highly qualified pedagogical staff of a new
generation, capable of acting at the level of the requirements of international
professional standards, who should be prepared in advance specifically for working
with persons with disabilities as a result of war and applying modern and effective

pedagogical technologies of physical education.
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As it has been found, inclusive physical education for students with disabilities
IS a common practice in the European and global education systems. An urgent issue
of the national education system is to update the content of methods in the field of
inclusive physical education and to prepare teachers for future teaching activities in the
context of inclusive education at all levels of education and upbringing. At the same
time, the leading task is to promote health and a healthy lifestyle based on general
physical education practices. We believe that advocacy work is needed to generate
information about inclusive physical education as a crucial opportunity to ensure the
quality educational inclusion of students with disabilities as a result of war in the
educational environment of higher education.

It is extremely important to develop motivation for physical education classes
for students with war-related disabilities in higher education institutions. Unlike the
EU and leading countries of the world, Ukraine does not have institutions for involving
such students in systematic physical education classes as a means of their educational
inclusion.

Instead, the implementation of inclusion in physical education requires the
acquisition of skills in effective communication with higher education students with
war-related disabilities, the study of motivational techniques, targeted educational and
informational work, and the coverage of international and domestic experience and
achievements to develop the need for physical self-improvement in students with war-
related disabilities and, consequently, physical education classes.

In this sense, it is important to intensify and coordinate the actions of the
educational community, initiate and implement projects, including in partnership with
foreign higher education institutions, aimed at ensuring an appropriate level of
inclusive physical education as a means of educational inclusion of students with war-

related disabilities.
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The implementation of empirical research in the field of inclusive physical
education and the implementation of research results in practice, the combination of
theoretical and practical, their focus on achieving certain standards of inclusive
physical education for students with disabilities due to war is at a very high level in
foreign countries, and is confirmed by scientific publications.

We are impressed by the opinion [4] that the possibilities of physical education
in ensuring educational inclusion for students with war-related disabilities in higher
education institutions ensure the elimination of social segregation in attracting them to
participate in physical education on an equal footing with all participants in the
educational process. Thus, the philosophy of inclusion is being formed in this process.

Science, experience and practice of the advanced EU countries and the world
confirm that the development of new and improved physical education technologies
constantly creates new programs (applications) to help higher education students with
war-related disabilities in various ways, providing the latest physical education
techniques to improve physical development and eliminate health defects. Among the
structural innovations is the creation of centers for physical education and sports for
students with disabilities in higher education institutions, modeled after those in
Western Europe.

It should be noted that full physical activity is often the first thing that higher
education students with disabilities are deprived of as a result of war and injuries. At
first, they face restrictions everywhere. Later, they have problems with self-esteem and
self-realization. As a result, higher education students with disabilities find themselves
on the sidelines, often on their initiative. As a result, the physical trauma of war
becomes a factor in psychological problems. This is also the subject of research on
inclusive physical education, and inclusive physical education, respectively, as a means

of eliminating such problems.
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It has been proven [9] that lack of movement during the day and constant sitting
cause anxiety and depression, while physical activity, on the contrary, provides positive
emotions. An effective mechanism for preserving and strengthening the psychological
state of students with disabilities is the creation of appropriate pedagogical conditions
for the implementation of their physical education in the course of study to disseminate
the best inclusive educational practices. The latter is due to the need to ensure the full
realization of their physical development during the educational process as a factor in
regulating their psychological state.

Therefore, the organization of inclusive physical education is due to the
Importance and necessity of taking measures to create the most favorable conditions
for improving the psychological state of students with disabilities as a result of the war.
This is ensured by leveling the impact of natural experiences under martial law to
counteract the challenges that inevitably occur in a war situation [2].

Thus, to summarize, we consider physical education in ensuring educational
inclusion for students with disabilities as a result of war in higher education institutions
as a rehabilitation and corrective process, the foundations of which are related to those
defined by inclusive education. The content of the proposed model, its basis is the
forms, means and methods of physical education, primarily those that use inclusive
physical education. This necessitates further research in this direction, in particular by
developing (modernizing) innovative practices of pedagogical content, physical
therapy and technologies of inclusive physical education.

Conclusions. At the moment, in Ukraine, given the permanent increase in
students with disabilities as a result of the war in society due to prolonged hostilities,
special attention is paid to the possibilities of educational inclusion to provide such
students with a full-fledged education, individualized, accessible, based on needs and
capabilities, aimed at maximizing their self-realization during the term of study. This

approach is a creative combination of key components of correctional development and
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interaction of participants in the educational process (teachers and students with war-
related disabilities) in the course of inclusive physical education aimed at overcoming
the impact of the consequences of war to eliminate disorders in their physical and
mental health.

In the context of European integration, approaching the European space, based
on national traditions and achievements, it is planned to build a national strategy for
the development of inclusive physical education in the context of general approaches
of the world educational community, which are determined by global transformations
in this area.

Therefore, we consider the possibilities of physical education in ensuring
educational inclusion for students with war-related disabilities in higher education
institutions based on the principles of tolerance, impartiality and non-discrimination in
the process of their physical education, rejection of educational segregation of students
with war-related disabilities and limited physical capabilities.

Prospects for further research include building a model of inclusive physical

education for students with war-related disabilities.
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