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Abstract. The study addresses the relevance of preparing future officers of the
Armed Forces of Ukraine for international communication in professional activity,
necessitated by Ukraine's strategic orientation towards NATO integration and their
growing participation in multinational military cooperation activities and joint
missions. Linguistic and intercultural competence is a crucial prerequisite for modern
military officers operating in contemporary peacekeeping and coalition environments,
requiring effective communication in English and collaboration with diverse cultural
backgrounds.

Objective. The article addresses the psychological and pedagogical foundations
of this preparation. Its purpose is to substantiate a system of psychological and
pedagogical principles that support the development of future officers’ readiness for
international communication in the Armed Forces of Ukraine.

Methods. The proposed model of officers’ readiness includes four interrelated
components: cognitive-linguistic, operational-activity-based, motivational-value, and

reflexive-evaluative. Its formation is guided by eight key psychological and
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pedagogical principles: integrativity; systematic and sequential learning; accessibility
and attainability; active learning; professional orientation; cultural orientation;
realism and experiential learning; and multimodal learning. These principles serve as
fundamental guidelines for curriculum design and instructional practice.

Results. The study has substantiated a system of eight psychological and
pedagogical principles for the development of readiness for international
communication among future officers of the Armed Forces of Ukraine. Each principle
addresses specific pedagogical functions while contributing to the holistic formation
of the cognitive-linguistic, operational-activity-based, motivational-value, and
reflexive-evaluative components of readiness. These principles ensure an integrated
and systematic approach to training, aligning content with learners' capabilities,
emphasizing active, professionally and culturally oriented, realistic, and multimodal
learning experiences.

Conclusions. The substantiated system of principles forms a coherent
instructional framework for developing officers’ foreign language communicative
competence, cultural adaptability, and self-regulatory capacity in multilingual,
multinational operational environments. This system aligns with current challenges in
Ukrainian military education, including meeting STANAG 6001 standards and
integrating NATO training doctrines. Further research should focus on empirical
validation and adaptability of the model to other security and defence sector branches.

Keywords: readiness for international communication; intercultural
competence; foreign language communicative competence; professional training of
officers; psychological and pedagogical principles; international communication;

military education.

https://pedagogical-academy.com/index.php/journal/about ISSN: 2786-9458

VBech KOHTEHT JlilleH30BaHo 3a ymoBamu Creative Commons BY 4.0 International license



NEOATON4YHA AKAOEMIA:
HAYKOBI 3AMNCKN

IIcuxonoro-nenaroriyni npuHUUnyu ¢GopMyBaHHA rOTOBHOCTI MalOyTHiX
o¢iuepiB 30poiitHux Cui YKpaiHu 10 MIKHAPOAHOI KOMYHiKauii y npodgeciiHii
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Anomauin. /locniodxcenns npucesiuene akmyaibHOCmi ni02omosKu Mamuoymuix
ogiyepie 36potinux Cun Ykpainu 00 mixcHapoOHoi KomyHikayii y npogheciinii
OisIbHOCMI, 3YMOBAEHIU Cmpame2iuHo opienmayicto Ykpainu na inmezpayito 00
HATO ma 3pocmatouoro yuacmio 3CY 6 6OacamonayionanbHomy 8iliCbKOGOM)
cnispobimuuymei  ma  ChilbHux  Mmiciax. [HwomosHa —ma  MIdCKYIbMYPHA
KOMNEemeHmHICmb € UPIULATLHOI0 NepedyMOB0I0 OJisl CYUACHUX BILICLKOBUX oghiyepis,
AKI Oilomb Y CYYACHUX MUPOMBOPYUX MA KOANIYIUHUX Ccepedosuyax, eumMazardu
eheKmueHo20 CNIiNKY8AHHs AHINIUCHLKOI0 MOBOI0 MA CHIBNpayi 3 NpeocmaeHUKAMU
PI3HUX KYIbMYPHUX CepedosUuLY.

Mema. Y cmammi suceimneno ncuxono2co-neda2o2iuti 3acaou yici nio2comoeKu.
Ii memow € obrpynmyeanns cucmemu NCUXOI020-NEOA20IUHUX NPUHYUNIG, U0
niOmMpumyroms (Gopmy8anHs 20MOBHOCMI MAUOYmMHIX oghiyepie 00 MIHCHAPOOHOI
KomyHikayii y 36potinux Cunax Ykpainu.

Memoou. 3anpononosana mooenb 20mosHOCHMI 0¢hiyepie GKIOUAE HOMUPU
83AEMONO8 A3aHI KOMNOHEeHMU KOSHIMUBHO-TIIH2BICIMUYHULL, onepayitHo-
OisinbHicHUll, MOmMuUeayiliHo-yinHicHuli ma pegrexcusHo-oyinnuii. Ii opmyeanns
KepyeEmvcsi  GICbMOMA — KIIOUOBUMU — NCUXON020-NE0A202ITYHUMU — NPUHYUNAMU
IHme2pamusHoCmi; CUCMEMAMUYHOCMI ma Nocli008HOCMI; OOCMYNHOCMI ma
nocunbHocmi, aKMuBHO20 HABYAHHS, npogheciunoi CNPAMOBAHOCMI;

KYZIbMYPOIIO2IUHOI CAPAMOBAHOCIIE; PeaniCmuyHocmi ma 00C8IOH020 HABUAHHS;, mMd
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MYTbMUMOOAIbHO20 HaguanHsa. LI npunyunu cayeyromes @ynoamenmaibHuUMu
HAcmaunosamu 071 po3pooOKU HABUANbHUX NPOSPAM MA OCEIMHbOI NPAKMUKLU.

Pesynomamu. Jlocniodxcenns o0IpyHmMY8AN0 CUCMEMY 3 B80CbMU NCUXOTI020-
neo0azociuHux NpUHYUNie 01 (QOpMY8aHHs 20MOBHOCMI MaubymHix ogiyepie
36potinux Cun Yxpainu 0o misxcHapoonoi komymuixkayii. Koowcen npunyun 6ukoHye
cneyughiyni neoacociuni QyHKYii, 600HOUAC CHPUAIOYU YILTICHOMY OPMYBAHHIO
KOCHIMUBHO-NLIH2BICMUYUHO020, ONEPAYTUHO-OISIbHICHO20, MOMUBAYIUHO-YIHHICHO20 Ma
peqhrexcueHo-oyinHo20 KoMnoHenmie 2comosnocmi. L]i npunyunu 3abe3neuyroms
iHme2posanulti. ma cucmemMamudiull nioxi0 00 HABYAHHA, Y3200JCYIOUU 3MICM
HABYAHHS 3 MONCIUBOCMAMU KYPCAHMIB, HALONOULYIOYU HA AKMUBHOM), NPOGeCiliHO
ma KyJnbmypoJociduHO OpPIEHMOBAHOMY, pPealiCmMUyHoOM)y ma MYIbmMUMOOATbHOMY
006101 HABYUAHHSL.

Bucnoeku. Ob6rpynmosana cucmema NpuHyunie Gopmye YilicHy HABYAIbHY
OCHO8Y 0Jisl PO36UMK) KOMYHIKAMUBHOI KOMNnemeHmuHocmi oiyepis, ix KyibmypHOi
aoanmusHocmi  ma  camope2ynayii 8  06a2amomosHux, 0OA2aMoOHAYIOHATILHUX
onepayitnux cepedosuwax. Ll cucmema pospobaena 05 8i0n08iOHOCMI NOMOYHUM
BUKTIUKAM Y BILICbKOBOMY HABYAHHI YKpainu, 8KI0YAIOYU HEOOXIOHICMb 0OMPUMAHHS
cmanoapmie STANAG 6001 ma inmeepayii nasuanvnux ooxkmpun HATO. Ilooanviui
O00CLIONCEHHS MAIOMb 30CePeOUmuUcs Ha eMnipudHill eanioayii ma aoanmayii Mooeni
00 THWUX 2any3eli ceKmopy be3neku ma 0O0pOoHU.

Knwuoei cnoea: comosHicmv 00 MIHCHAPOOHOI KOMYHIKAYIl; [HUOMOBHA
KOMYHIKAMUBHA KOMNEMeHMHICMb; MIJHCK)IbMYPHA KOMNEmMeHmHICMb;, npogecitina
nio2omoegka ogiyepis; nCuxon020-neda2o2iuti NPUHYUNU; MIZCHAPOOHA KOMYHIKAYI,

BIUICLKOBA OCBIMA.
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1. INTRODUCTION

Problem Statement. Amid global security challenges and Ukraine’s intensified
NATO integration, international communication (IC) has become a critical
professional competence for Armed Forces officers. Effective participation in joint
missions, peacekeeping operations, and multinational training requires more than
language proficiency. Officers must operate confidently in linguistically and culturally
diverse environments, where adaptability and intercultural sensitivity are essential [1].

Strategic documents such as Ukraine’s Defence Education Policy [2] and the
national Roadmap for Language Training [3] stress the need for STANAG 6001
proficiency and intercultural competence as core components of military
professionalism. NATO’s DEEP initiative further supports curricular alignment with
international standards [4].

Despite these efforts, traditional language instruction remains fragmented and
insufficiently aligned with operational demands [5]. Broader psychological and
pedagogical foundations for IC readiness — especially regarding motivation, cultural
flexibility, and reflexivity — remain underdeveloped. While global models
(e.g., Bennett [6], Byram [7], Kolb [8]) offer useful frameworks, they have yet to be
adapted to Ukraine’s military context [9].

A cohesive system of psychological and pedagogical principles is therefore
needed to define and support the formation of IC readiness as an integrated element of
officers’ professional preparation.

Review of Recent Studies. International research confirms the
multidimensional nature of intercultural communication competence (ICC) and the
necessity of integrated training in military education. Byram’s [7] and Deardorff’s [1]
models describe ICC as a dynamic system of attitudes, knowledge, and behaviours that
culminate in effective intercultural interaction. Bennett’s [6] Developmental Model of
Intercultural Sensitivity (DMIS) adds a developmental view, highlighting progression

from ethnocentric to ethnorelative perspectives.
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Military-focused studies reinforce this view. Abbe [10] highlights the
operational need for sustained ICC training, while McCloskey et al. [11] and Arado
[12] emphasise scenario-based, affectively grounded learning. Innovative approaches
include virtual reality [13] and visual learning tools [14]. Bahari’s review confirms that
cognitive load management is vital for success in technology-enhanced ICC
learning [15]. Pedagogical foundations such as Kolb’s experiential learning model [8],
Knowles’s andragogy [16], and Bloom’s taxonomy [17] shape learner-centred training
strategies. These frameworks inform NATO-aligned instructional systems, including
those promoted by DEEP [4].

Ukrainian studies increasingly echo these trends. Grebenyuk introduced the
concept of IC readiness in military pedagogy [9]; Kanova analysed training gaps [18];
Skrypnikova linked intercultural flexibility with reflection [5]. Recent research by
Duzhyi and Derkach [19] and Yarmolovich [20] evidences practical gaps in language
and communication training. Although these studies affirm the relevance of IC
training, a structured system linking ICC development to pedagogical principles
remains absent. The present study addresses this gap through an integrative approach
that defines a coherent set of psychological and pedagogical principles aimed at
supporting the development of IC readiness in military education.

Unresolved Aspects of the General Problem. Although the importance of IC
readiness is increasingly recognised, current research lacks a coherent system of
psychological and pedagogical principles adapted to military education. Existing
approaches often treat linguistic, intercultural, and operational elements separately.
This study addresses the gap by proposing an integrated framework that links key
readiness components with relevant instructional principles, tailored to the needs of
Ukrainian Armed Forces officer training. The proposed system reflects current NATO-
aligned educational standards and supports the holistic development of IC-related
competences. It also provides a practical foundation for designing curricula and

training environments focused on multilingual, multicultural operational settings.
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The purpose of this article is to substantiate a system of psychological and
pedagogical principles that support the development of future officers’ readiness for
international communication in the Armed Forces of Ukraine. Based on an integrative
definition, this readiness is viewed as a dynamic, multidimensional quality comprising
four components: cognitive-linguistic, operational-activity-based, motivational-value,
and reflexive-evaluative. The article demonstrates how each principle contributes to
forming these components within professional military education.

2. THEORETICAL BACKGROUND

This study draws upon theories of intercultural communication, military
language education, and pedagogical psychology. International communication (I1C)
competence is viewed as a multidimensional construct comprising knowledge, skills,
attitudes, and values. Readiness for IC includes four components: cognitive-linguistic,
operational-activity-based, motivational-value, and reflexive-evaluative, each rooted
in established frameworks.

Byram’s model outlines five domains of ICC [7], while Deardorff’s pyramid
model frames it as a developmental process [1]. Bennett’s DMIS describes the
evolution from ethnocentrism to ethnorelativism and underpins motivational and
reflective development [6].

Pedagogically, adult learning theory [16], experiential learning [8], and Bloom’s
taxonomy [17] inform the design of learner-centred, progressive training. These
models support the formation of intercultural adaptability and professional
communication skills.

Military standards such as STANAG 6001 [21] and NATO’s DEEP programme
guide curriculum development [4]. Ukrainian scholars have adapted these concepts to
the national context [5; 9; 18].

This synthesis of international theory and local adaptation forms the foundation

for the system of psychological and pedagogical principles presented in this study.
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3. METHODOLOGY

This study applies a conceptual methodology to justify a system of psychological
and pedagogical principles for forming officers’ readiness for IC in military education.
The system builds on an integrative authorial definition of readiness as a
multidimensional quality, encompassing four components: cognitive-linguistic,
operational-activity-based, motivational-value, and reflexive-evaluative. These were
identified through analysis of international competence models [1; 7], military
standards [21], and national documents [2; 3].

Principles were selected through a multi-step process: reviewing pedagogical
literature [8; 16], assessing their relevance to readiness components, and ensuring
coverage of content and process dimensions. The final system comprises eight
principles — integrativity; systematicity; accessibility; active learning; professional and
cultural orientation; realism; and multimodality — grouped into four pedagogical
clusters.

Triangulation of theoretical, normative, and empirical sources — including
Ukrainian studies — ensured contextual validity [5; 9; 18]. The structure aligns with
NATO educational frameworks [4] and was previously presented for peer validation
[22].

This framework offers a coherent model tailored to the professional and
intercultural demands of officer training in Ukraine.

4, RESULTS

4.1 Principle of Integrativity

The principle of integrativity underlines the interconnected nature of
competencies required for IC in military contexts. It involves the purposeful integration
of knowledge, skills, attitudes, and values across cognitive, affective, and behavioural
domains, ensuring holistic development [9; 18].

Supported by Bloom’s taxonomy [17], Kolb’s experiential learning [8], and

constructivist pedagogy [16; 23], this principle ensures that language training is
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interwoven with intercultural and professional content. In Ukrainian officer education,
integrative approaches help address the traditional separation of language instruction
from operational needs [5; 22]. NATO’s DEEP initiative also advocates integration,
linking language instruction with leadership, intercultural, and mission-specific skills
[4]. Practically, this entails simulations, briefings, and cross-cultural communication
tasks that mirror operational demands.

Integrativity supports all four components of IC readiness: cognitive-linguistic
(linking language and content), operational-activity (realistic tasks), motivational-
value (personal purpose and service), and reflexive-evaluative (critical performance
analysis). It also ensures horizontal and vertical alignment across disciplines and stages
of training, contributing to coherent, mission-relevant officer preparation.

4.2 Principle of Systematicity and Sequence

This principle ensures that learning progresses from simple to complex, aligning
educational content with cadets’ developmental needs. In military education, it
promotes coherent acquisition of communicative competencies relevant to
international settings [17, 24].

Rooted in classical didactics and supported by Bloom’s taxonomy, systematic
sequencing facilitates gradual development of linguistic, intercultural, and reflective
skills. It also enhances retention and transfer, as confirmed by studies on cognitive load
and scaffolding [15; 25]. In Ukraine, the lack of systematicity has led to disjointed
instruction [26]. Recent reforms guided by STANAG 6001 and the national roadmap
aim to standardise and sequence curricula [3].

This principle supports all four components of IC readiness by structuring
learning trajectories, enabling progress tracking, and promoting task complexity. It
aligns with adult learning and experiential models, helping cadets build operationally

relevant and transferable communication skills [8; 16; 27].
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4.3 Principle of Accessibility and Attainability

This principle ensures that training content aligns with learners’ capabilities and
developmental levels while maintaining sufficient challenge to foster growth [16; 24].
In military education, it guarantees that IC training is realistic and manageable for
cadets with diverse backgrounds.

Drawing on Vygotsky’s zone of proximal development and the concept of
instructional scaffolding [25], this principle supports progressive learning. In IC
contexts, cadets advance from controlled practice to complex scenarios that integrate
language with sociocultural behaviour [15].

Practical implementation includes differentiated instruction, simulations, and
task design that increases in complexity while remaining attainable. Research confirms
that these approaches improve performance and motivation [14; 28].

In Ukrainian military education, reforms under STANAG 6001 and DEEP [4]
promote learner-centred tools such as Moodle and scenario-based training. Empirical
findings show higher motivation when tasks are accessible and relevant [5; 19].

This principle supports all four IC readiness components — enhancing
comprehension, operational practice, motivation, and learner reflection — thus enabling
cadets to build sustainable international communication competence.

4.4 Principle of Active Learning

Active learning emphasises engagement, interaction, and knowledge
construction through meaningful activity rather than passive instruction [29]. In IC
training, it enables cadets to build language skills, intercultural awareness, and adaptive
behaviours via authentic tasks.

The principle is grounded in constructivist and experiential learning theories.
Kolb’s cycle [8] — experience, reflection, conceptualisation, experimentation — is
effective in IC contexts, as is Knowles’s andragogy [16], which highlights relevance

and participation in adult learning.
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In military education, active learning includes simulations, case studies, and
collaborative problem-solving. These methods prepare cadets for intercultural
uncertainty and operational demands. Czarnecki argues that such approaches are
strategic imperatives for developing leadership, tolerance, and flexibility [30].

Ukrainian academies increasingly adopt active strategies. Cadets engage in role-
plays, briefings, and mission simulations that improve linguistic fluency and transfer
of skills [5; 26]. Research confirms increased motivation and retention [28; 31].

Active learning enhances all components of IC readiness: embedding
communication in tasks (cognitive-linguistic), training responses to dynamic
conditions (operational-activity), building relevance (motivational-value), and
encouraging reflection and self-assessment (reflexive-evaluative).

4.5 Principle of Professional Orientation

This principle ensures that educational content aligns with real-world military
tasks, making IC training directly relevant to operational needs. In multinational
contexts, it promotes applied learning grounded in mission-based scenarios and
authentic communicative formats [5; 18].

The principle is supported by adult learning theory, which stresses relevance and
practicality [16], and by experiential learning theory, which promotes context-rich
training [8].

In military pedagogy, professional orientation enhances motivation and
competence transfer when training reflects doctrinal realities [10].

In Ukraine, this approach is evident in STANAG 6001-aligned curricula and
integration of IC into leadership preparation [3; 26]. Cadets develop skills for briefings,
negotiations, and reporting, while gaining intercultural confidence and ethical
grounding through identity formation [4].

This principle enhances all four components of IC readiness by contextualising

language, fostering purpose, and promoting reflection based on operational relevance.
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4.6 Principle of Cultural Orientation

Cultural orientation emphasises the integration of cultural awareness, values,
and behavioural norms into the training of officers for IC. It reflects the understanding
that language proficiency alone is insufficient for effective performance in
multinational settings [1; 7].

Grounded in intercultural theory, the principle draws on Bennett’s DMIS [6] and
Hofstede’s cultural dimensions, which explain how communication styles and
leadership expectations vary across cultures. Officers must develop respect, empathy,
and adaptability — traits vital in diverse operational contexts.

In military education, cultural content is embedded through simulations, case
studies, and exposure to international missions. NATO’s DEEP [4] and Ukrainian
scholars [5; 9; 18] advocate systematic integration of intercultural learning into
curricula.

This principle supports all IC readiness components: it links language and
cultural meaning (cognitive-linguistic), prepares for interactional complexity
(operational-activity), fosters intercultural openness (motivational-value), and
promotes reflection on assumptions (reflexive-evaluative).

Cultural orientation also contributes to ethical competence, as officers must
mediate cultural differences and build trust in peacekeeping and coalition environments
[10]. It transforms IC training into a multidimensional process of intercultural
development.

4.7 Principle of Realism and Experiential Learning

This principle stresses the value of authentic, mission-relevant learning that
simulates the complexity of IC. According to Kolb [8] and Czarnecki [30], experiential
learning through role-plays, briefings, and intercultural scenarios enables cadets to
apply language, adapt, and make decisions in realistic conditions.

Grounded in Dewey’s and Knowles’s adult learning theories, this approach

fosters judgment, improvisation, and emotional engagement. Simulation-based
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training improves retention and transfer, especially in professional contexts [32].
NATO doctrine encourages realism through “train as you fight,” promoting immersion
in communicative, tactical, and ethical tasks [5]. This supports cognitive
interoperability — understanding others’ intent and logic — vital in coalition
environments [10].

Realism supports all IC readiness components: it embeds language in real tasks
(cognitive-linguistic), prepares cadets for complex operations (operational-activity),
increases relevance and motivation (motivational-value), and strengthens reflection
through post-task analysis (reflexive-evaluative).

Ultimately, this principle ensures that IC training equips officers not just
linguistically but operationally and psychologically for diverse multinational missions.

4.8 Principle of Multimodal Learning

Multimodal learning integrates diverse formats — verbal, visual, auditory,
kinaesthetic, and digital — to deepen comprehension and engagement. Grounded in dual
coding theory, multimedia learning [28], and cognitive load theory [33], this principle
promotes retention by combining modalities while managing overload.

In IC training, cadets benefit from interacting with authentic stimuli — videos,
simulations, virtual exchanges — that provide exposure to real accents, gestures, and
cultural cues [13; 31]. These methods enhance linguistic and intercultural competence.

Ukrainian military institutions increasingly apply multimodal tools such as
Moodle, VBS-3, and animated briefings. Studies confirm that such strategies improve
motivation, confidence, and real-world transfer [19; 26].

Multimodality strengthens all components of IC readiness: it contextualises
input (cognitive-linguistic), replicates operational constraints (operational-activity),
supports learner autonomy (motivational-value), and enables reflection through
layered stimuli (reflexive-evaluative). It also supports inclusive, differentiated learning

aligned with international trends [34].
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5. CONCLUSIONS AND FURTHER RESEARCH

This study has substantiated a system of eight psychological and pedagogical
principles for the development of readiness for international communication among
future officers of the Armed Forces of Ukraine. Grounded in an integrative definition
and a four-component structural model of readiness, these principles reflect the
interdisciplinary nature of professional military education, combining insights from
intercultural communication theory, adult learning, military pedagogy, and
international standards.

Each principle — integrativity; systematic and sequential learning; accessibility
and attainability; active learning; professional orientation; cultural orientation; realism
and experiential learning; and multimodal learning — addresses specific pedagogical
functions while contributing to the holistic formation of all components of readiness.
Together, they form a coherent instructional framework for developing officers’
communicative competence, cultural adaptability, and self-regulatory capacity in
multilingual, multinational operational environments.

The system is designed to align with current challenges in Ukrainian military
education, including the need to meet STANAG 6001 standard, integrate NATO
training doctrines, and prepare officers for participation in joint missions and
intercultural teams. By linking pedagogical principles with functional readiness
outcomes, this approach helps ensure the relevance, transferability, and sustainability
of communicative competence acquired during officer training.

Further research should focus on the empirical validation of the proposed
system through pilot implementation in military academies and its integration into
standardised curricula. Experimental studies may assess the effectiveness of principle-
based instruction in enhancing performance across IC-related tasks. Additionally, it is
advisable to explore the adaptability of the model to other branches of the security and
defence sector, such as the National Guard and State Border Guard Service, where IC

is equally critical.
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