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Abstract. The article explores the institutional preconditions for the formation
of international communication (IC) readiness among officer cadets in Ukrainian
higher military educational institutions (HMEIs). The urgency of IC competence is
growing in light of Ukraine’s Euro-Atlantic integration, NATO interoperability
standards, and involvement in multinational defence cooperation.

Objective. This article seeks to examine institutional preconditions by
triangulating insights from recent Ukrainian dissertations, theoretical scholarship,
and author’s empirical data collected through instructor surveys. The purpose is to
identify and substantiate the institutional preconditions necessary for the effective
formation of IC readiness among officer cadets in Ukrainian HMEISs.

Methods. The methodology is based on document analysis, thematic coding of
dissertation content (2018-2024), and empirical findings from an academic staff
survey conducted in 2024. The article offers a fourfold classification of institutional
preconditions:  normative-regulatory, organisational-structural, technological-

pedagogical, and value-motivational.
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Results. The study found that despite normative clarity at the policy level,
implementation across HMEIs is inconsistent. Organizational structures often lack
cross-departmental coordination. Simulation-based training, Content and Language
Integrated Learning (CLIL) methods, and blended learning environments are used
sporadically. The motivational domain, influenced by cadets’ attitudes, intercultural
openness, and institutional culture, remains the least formalized yet critically
influential. Educational barriers reported by instructors include the absence of
diagnostic tools, limited access to NATO-standard resources, and insufficient
integration of language and tactical content.

Conclusions. The article concludes with practice-oriented recommendations for
institutional reform, including the development of diagnostic instruments, unified
governance mechanisms, and pilot modules combining language training with
mission-oriented disciplines. The study contributes to the academic and applied
discourse on defence education transformation, offering a roadmap for embedding IC
competence into Ukraine’s military education system.

Keywords: international communication, foreign language training;
professional military education, officer training, institutional factors, readiness,

interoperability, interdisciplinarity, intercultural communicative competence.
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IncTuTyniitni nepeaymMmoBu epeKTUBHOr0 GOpMyBaHHSA rOTOBHOCTI odinepis 10
Mi’>KHAPOJAHOI KOMYHiKalil y BUIIMX BiHCbKOBUX HABYAJbHUX 3aKJIa/1aX

Ykpainu

CyciioB Bosroaumup BosioguMupoBuy
HavaneHuk kadenpu iHo3eMHUX MOB, BilickkoBa akanemis (M. Oneca),
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Anomauyin. Y cmammi 0ocniodceno iHCmumyyiuni nepeoymosu Gopmy8anHs
ecomoenocmi 00 MmidcHapoonoi komyuikayii (MK) maubymuix oghiyepie y euuyux
gilicbkosux Hasuanvuux 3akaiadax (BBH3) Vkpainu. Axmyanvuicme po3eumky
komnemenumuocmi MK 3pocmae 6 ymosax espoamaanmuynoi  inmeepayii,
8nposaddicentHss cmanoapmie ezaemocymicnocmi HATO ma 3anyuenus Ykpainu 0o
bazamonayionaibHo20 060POHHO20 CNIBPOOIMHUYMEA.

Memow cmammi € O00CHONCEHHS [THCMUMYYIHUX NepedyMO8 ULIAXOM
mpianeynayii  0aHux 3 HewooasHix YKpAaiHCbKux oucepmayii, meopemuyHux
00CNI0JHCEHb MA eMIIPUYHUX OAHUX asmopa, 3i0panux nio 4ac onumy8aHsb HaAyKoBo-
neoazo2ivHux NPayieHuUKi8, GUAGIeHHS Ma 0OTPYHMYEAHHS IHCIMUMYYIUHUX nepedyMos,
HeoOXIOHUX 0115 eqheKmUueHo20 popmyeanHs 2omosHocmi matibymuix oghiyepie 0o MK.

Memoou. Memooonocis 00CniodceHHs  BKNOYAE  AHANI3  OOKYMEHMIs,
memamuynutl ananiz oucepmayivnozco mamepiany (2018-2024 pp.) ma emnipuuni
pe3yibmamu ONUMYBaHHs. HAYKOBO-NeOa202iuHUX NpayieHuxie, nposedenozo y 2024
pouyi. YV  cmammi  3anponoHOBaAHO  UOMUPUKOMHOHEHMHY  Klacugixayiro
IHCMUMYYItHUX nepedyMo8 . HOPMAMUBHO-PESYNAMOPHI, OP2aAHI3AYIUHO-CIMPYKMYPHI,
neoazo2iuHo-mexHoN02IUHI ma MOMUBAYIUHO-YIHHICHI.

Peszynomamu. JlocniodcenHss 8UABUNO, WO NONPU HAAGHICMbL HOPMAMUBHOL
BU3HAYEHOCMI HA PIBHI NOAIMUKU, NpakmuuHa peanizayia y BBH3 3anuwaecmuvcs

¢paemenmapnoro. Opeanizayitini cmpyKmypu yacmo OpaKyloms Midcei0oMyoi
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Koopounayii. Hasuanusa na o0cHO8I cumyasayiu, npeoMemHo-MO8HE IHmMe2posane
HABYAHHA MaA 3MIiWaHe HABYAHHS GUKOPUCMOBYIOMbCS cnopaouuno. Momusayitina
cpepa — popmyemv s HACMAHOBNEHHAMU KYPCAHMIG, MINCKYIbILYPHOIO 8I0KPUMICTIO
ma IHCMUmyyitiHolo KyJabmyporo, wo MpaHciioEMbCs GUKIA0AYAMU — 3ATULUAEMbCS
HatiMeHw Hopmanizoeanolo, ane KpUmuyHo 6nauoeolo. JloCiONCenHs MAaKodiC
BUABUNIO Oap’e€pu, NPo AKI NOBIOOMUNU BUKAAOAYL: BIOCYMHICMb OIA2HOCMUYHUX
iHcmpymenmia, oomedicenuil docmyn 0o pecypcie cmanoapmy HATO ma nedocmammus
iHmezpayiss MOBHO20 MA MAKMUYHO20 KOHMEHM) .

Bucnoexku.  Cmammsa  3a6epuiyemvcsi  NPpAKMUYHO — OPIEHMOBAHUMU
peKomeHoayiamMu — wooo  IHCMUmyyiuHoi  pegopmu,  8KIOYAOYU  PO3POOK)
0IA2HOCMUYHUX IHCMPYMEHMi8, EOUHUX MEeXAHIZMI8 YNPABIIHHA ma NLIOMHUX MOOYII8,
Wo NOEOHYIOMb MOBHY NIO20MOGKY 3 MICIUHO-OPIEHMOBAHUMU OUCYUNTTHAMU.
Hocniooicennss  cnpuse  akademiyHoOMy —ma — NPUKIAOHOM)Y  OUCKYPCY — U000
mpaucpopmayii 060poHHOT 0C8imuU, NPONOHYIOUU OOPOAHCHIO Kapmy OJisi 60Y008)Y8AHHS
komnemenmuocmi MK y cucmemy giucbkogoi oceimu Ykpainu.

Knrwuoei cnoea: midicnapoona KomyHIKayisi, MOBHA NiO20MOBKA; BIlICbKOBA
oceima, niod2omoska ogiyepis, IHCMUmMyyiuni  YUHHUKU, 20MOBHICMY,
83AEMOCYMICHICMb, — MINCOUCYUNTIHAPHICMb,  MIJNCKYIbMYPHA — KOMYHIKAMUBHA

KOMNemeHmuicme.

The Statement of the Problem and Relevance of the Study. In today’s
strategic context, effective international communication (IC) has become a critical
element of military professionalism. Ukraine’s integration into Euro-Atlantic security
structures, deepening cooperation within NATO, and participation in multinational
coalitions and joint initiatives with partner countries demand that future officers of the
Armed Forces of Ukraine (AFU) be capable of seamless professional interaction in

multicultural and multilingual environments. Accordingly, the ability to act in an
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international context — communicatively, culturally, and linguistically — is no longer
an optional competency but a core aspect of operational effectiveness.

This institutional demand is clearly articulated in national normative documents
regulating officer training. The Standard of Higher Education for the Field of
Knowledge 25 “Military Sciences, National Security, and Border Security” [1], the
Catalogue of Military Professional Competences [2], and NATO’s Language
Proficiency Levels Standard (STANAG 6001) [3] specify the expected outcomes for
language, intercultural, and operational competences. These requirements reflect the
evolving vision of professional readiness for officers operating in multinational and
culturally diverse environments [4]. Of particular importance is the 2018 bachelor-
level standard, which explicitly defines learning outcomes such as PR0O7 — the ability
to communicate professionally in a foreign language, and PRO8 — the ability to interact
effectively with representatives of other professional communities, including foreign
military personnel, with attention to terminological and procedural differences.

This strategic demand is echoed in global frameworks. NATO’s Defence
Education Enhancement Programme (DEEP) promotes “intellectual interoperability”
as a basis for multinational cooperation, supporting reforms in military education that
strengthen officers’ linguistic and intercultural competencies [5; 6]. Similarly, the
United Nations’ Action for Peacekeeping (A4P) initiative identifies language
proficiency and cultural awareness as essential prerequisites for peacekeeping
effectiveness [7; 8].

Despite this strategic imperative, the educational infrastructure in Ukrainian
higher military educational institutions (HMEIs) remains structurally fragmented in
addressing IC readiness. Although foreign language courses are formally implemented,
they often function in isolation from operational training and fail to simulate realistic
professional communication scenarios. Based on the author’s empirical findings,

widespread challenges persist: inadequate methodological support, poor coordination
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between language and other departments, and a lack of formal institutional policies
regulating the development and assessment of IC-related competencies.

Similar concerns are indirectly echoed in recent Ukrainian pedagogical research.
For instance, Shorobura and Sevruk [9] refer to the need for interdepartmental
alignment in instructional planning when applying case-based learning, while Oliinyk
stresses the importance of structured diagnostic procedures in HMEIs [10], although
without specific reference to IC-related outcomes. Daniliuk, while focusing on digital
language environments in civilian higher education, points to fragmentation in
methodological design and the limited integration of communicative tasks — a trend
that may be extrapolated to military settings [11].

Recent dissertations in the field of Ukrainian military education reveal systemic
institutional and pedagogical barriers to implementing IC training in HMElIs. For
instance, Kanova identifies the lack of synchronisation between language policy and
actual curriculum design, as well as gaps in methodological support and faculty
preparation [12]. Skrypnikova points to structural limitations in the formation of
intercultural competence among cadets, emphasising the absence of interdisciplinary
integration [13]. Similarly, Krykun documents the shortage of authentic materials, the
fragmentation of instructional content, and the non-standardised nature of learning
outcomes and assessment procedures related to IC components [14].

Therefore, the issue of institutional preconditions is central: what conditions —
normative, organizational, technological, or motivational — enable or inhibit the
formation of IC readiness in officer cadets? What structural reforms and pedagogical
integrations are needed within HMEIs to support a coherent, practice-based
development of this competence?

This article seeks to examine these institutional preconditions through a
combination of empirical data (author instructor survey) and a thematic review of

recent Ukrainian doctoral dissertations in military pedagogy. The aim is to map the
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institutional landscape shaping IC readiness in military officer education and to
propose evidence-based recommendations for systemic enhancement.

Analysis of Research and Publications on the Topic. The formation of IC
readiness has evolved from a peripheral linguistic concern into a core priority within
professional military education (PME). In recent years, this theme has received
growing attention in both Ukrainian and international research, underscoring its
conceptual complexity and institutional significance. Scholars have increasingly
recognised that IC competence is not an auxiliary skill, but a fundamental component
of operational effectiveness, leadership development, and multinational
interoperability in modern armed forces.

International research provides strong theoretical foundations. The works of
Byram [15; 16], Deardorff [17], and Bennett [18] define Intercultural Communicative
Competence (ICC) as an integrative construct encompassing linguistic, sociocultural,
and behavioural components. These models emphasise the dynamic nature of
intercultural interaction and are widely applied in both language education and
professional training. In military contexts, institutions such as NATO have adapted
these frameworks through initiatives like the DEEP, which positions Cross-Cultural
Competence (3C) as a prerequisite for operational interoperability in multinational
environments [19; 20].

In Ukrainian military pedagogy, scholarly attention to ICC and IC formation has
substantially intensified in recent years. Kanova ystematically substantiates the
institutional, organisational, and methodological foundations for foreign language
training of officers in accordance with NATO’s STANAG 6001, proposing an
integrated model that encompasses curriculum design, qualification requirements, and
instructor training [12]. Skrypnikova presents a comprehensive model of intercultural
competence tailored to military leadership training, highlighting its role in fostering
adaptive communication, leadership under pressure, and effective teamwork in

multinational contexts [13]. Krykun analyses the organisational and methodological
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prerequisites for the development of foreign language professional competence,
identifying critical gaps in material support, interdepartmental integration, and
pedagogical alignment at the strategic level of officer education [14].

Beyond dissertation research, recent Ukrainian scholarly publications have also
contributed to the analysis of institutional conditions underpinning communicative and
intercultural competence formation. Shorobura and Sevruk examine the application of
the case method in developing pedagogical culture among officer cadets,
demonstrating its potential for scenario-based learning that simulates real-world
communication challenges [9]. Oliinyk presents a conceptual model for diagnostic
activities in HMElIs, highlighting the absence of institutionalised mechanisms for
assessing communicative outcomes [10]. Daniliuk investigates the digital
transformation of foreign language environments, underlining the role of Information
and Communication Technologies (ICT) in enhancing authenticity and operational
relevance in IC-oriented instruction [11].

Other recent dissertations provide valuable applied insights into the integration
of IC into various segments of military training. Shalyhina investigates the
development of communicative competence among officers of multinational staffs,
offering a model of pedagogical support adapted to the communicative demands of
NATO-led operations [21]. Savitska [22] and Martynenko [23] focus on interaction
skills in aviation and peacekeeping contexts, demonstrating the need to contextualise
IC formation within real-life mission scenarios. Arystarkhova addresses the readiness
of military instructors, substantiating the importance of targeted training and
methodological support for English language and intercultural instruction [24].
Meanwhile, Nanivska [25] and Liubas [26] examine officer training in engineering and
combat support branches, respectively, affirming that 1C formation must be embedded
into the institutional and methodological core of officer education, not confined to

standalone language modules.
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Despite the growing volume of scholarly work, critical gaps remain unaddressed.
One of the most pressing is the limited articulation of institutional integration
mechanisms — specifically, how IC formation is structurally embedded within HMElIs,
how it is coordinated across academic and operational departments, and how it aligns
with real-world professional tasks. Dissertations by Honchar [27] and Kovalchuk [28]
underscore the fragmented nature of IC-related initiatives, attributing inconsistency in
implementation to the absence of cross-departmental governance models, insufficient
faculty development systems, and the lack of standardised diagnostic and assessment
instruments.

Unresolved Aspects of the General Problem. Although recent Ukrainian and
international studies confirm the strategic importance of IC readiness in military
education, several institutional dimensions remain underdeveloped. In particular, there
Is a lack of systematic analysis of how IC competence is structurally embedded across
academic policies, governance frameworks, interdepartmental coordination, and
instructor development practices within Ukrainian HMEIs. Existing studies often
examine these aspects separately or tangentially, without offering a comprehensive
classification of institutional preconditions or linking them to actionable instructional
reform. This article addresses these gaps by presenting an integrated, four-dimensional
model of institutional preconditions and substantiating it with empirical evidence
drawn from national doctoral research and academic staff surveys. The proposed
framework contributes a novel, practice-oriented perspective to the evolving discourse
on military education transformation.

Purpose and Objectives of the Article. This article seeks to address the
identified gaps by triangulating insights from recent Ukrainian dissertations,
theoretical scholarship, and the author’s empirical data collected through instructor
surveys. The aim is to identify institutional configurations that enable or hinder the
systemic formation of IC readiness in HMEIs — across governance structures, academic

policies, interdepartmental cooperation, and pedagogical practices.
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Accordingly, the purpose of this article is to identify and substantiate the
institutional preconditions necessary for the effective formation of 1C readiness among
officer cadets in Ukrainian HMEIs. In the context of Euro-Atlantic integration and
operational interoperability with NATO forces, such readiness is no longer limited to
language proficiency alone. Rather, it encompasses a complex, multi-level integration
of normative, organisational, technological, and pedagogical conditions that shape the
capacity of future officers to communicate and interact effectively in multinational
military environments.

The relevance of institutional preconditions is twofold. First, they define the
structural and resource base of military education systems — whether they include
official IC-related learning outcomes, interdepartmental coordination, faculty
development programmes, and diagnostic mechanisms. Second, they influence the
practical alignment of educational content with the realities of multinational operations
— including communication protocols, cultural awareness, and the simulation of
operational scenarios in English or other international languages.

This article is guided by the following research objectives:

1. To analyse recent dissertation research and peer-reviewed academic publications
in order to identify typical institutional factors that support or hinder the
formation of IC readiness in Ukrainian HMEISs.

2. To classify these institutional preconditions into four major categories:
normative-regulatory, organisational-structural, technological-pedagogical, and
value-motivational.

3. To incorporate expert perspectives gathered through instructor surveys in order
to identify perceived systemic barriers and institutional needs related to IC
formation in Ukrainian HMElISs.

4. To formulate practice-oriented recommendations for the institutional
modernisation of IC formation in Ukrainian military education, drawing on both

national policy frameworks and international best practices.

https://pedagogical-academy.com/index.php/journal/about ISSN: 2786-9458

VBech KOHTEHT JlilleH30BaHo 3a ymoBamu Creative Commons BY 4.0 International license



NEOATON4YHA AKAOEMIA:
HAYKOBI 3AMNCKN

By fulfilling these objectives, the article aims to contribute not only to the
theoretical understanding of institutional design for IC competence and IC formation,
but also to the practical enhancement of the educational infrastructure that supports
Ukraine’s officer corps in the context of global defence cooperation.

Presentation of the Main Research Material. Institutional readiness for IC in
Ukrainian military education is anchored in a series of national-level normative and
doctrinal documents that prioritise language and intercultural training in accordance
with NATO benchmarks. Over the last five years, several foundational documents have
been adopted that define strategic objectives for linguistic interoperability and officer
preparedness for multinational operations.

The Military Security Strategy of Ukraine (Decree No. 121/2021) formally
recognises language proficiency and IC as components of operational effectiveness in
joint missions [29]. The Strategic Communication Framework for Euro-Atlantic
Integration (Decree No. 348/2021) highlights the need to synchronise communication
standards across all levels of the defence sector [30]. Two key doctrinal documents
from the Ministry of Defence — the Language Training Guidelines [31] and
the Roadmap for Language Training Improvement in the Armed Forces of Ukraine
(2021-2025) - outline mechanisms for aligning officer education with NATO
STANAG 6001 [32]. Finally, the Catalogue of Military Professional Competences [2]
codifies expected learning outcomes, including foreign language skills and the ability
to operate in multilingual and multicultural environments.

Furthermore, the Standard of Higher Education for the Field of Knowledge 25
“Military Sciences, National Security, and Border Security” [1] includes IC-relevant
learning outcomes such as PRO7 — the ability to communicate professionally in a
foreign language, and PRO8 — the ability to collaborate with international actors while
accounting for professional, terminological, and cultural differences. Despite this
alignment at the level of national policy, the implementation of these requirements

across institutions remains inconsistent.
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Recent scholarly analyses and doctoral dissertations confirm a persistent gap
between formal regulatory mandates and their operationalisation within curricula,
instructional practices, and assessment systems [12; 27]. Although NATO-aligned
frameworks such as STANAG 6001 are referenced in official documents, HMEIs often
lack standardised diagnostic tools, internal accreditation mechanisms, and realistic
mission-based evaluation formats for IC components.

Oliinyk outlines a conceptual model for pedagogical diagnostics in military
education, emphasising the need for a systematic, institution-wide approach to
instructional assessment — though not specifically in the context of IC-related outcomes
[10]. In contrast, Nanivska directly addresses the organisational and methodological
barriers to integrating NATO-compatible communication models into officer training
programmes [25]. These findings suggest that regulatory intent does not always
translate into pedagogical implementation.

To summarise, while the Ukrainian defence and education sectors have
developed a relatively coherent framework of normative documents in support of IC,
their practical institutionalisation in the system of military education remains limited.
This persistent gap between policy and implementation calls for targeted structural and
procedural adjustments — particularly in curriculum design, interdepartmental
governance, and faculty development systems — to ensure that IC-related standards are
not only declared, but meaningfully embedded into officer training.

Organisational and structural preconditions refer to the internal governance
frameworks, personnel management policies, and interdepartmental coordination
mechanisms that determine how IC formation is planned, integrated, and implemented
in HMEIs. While regulatory frameworks define strategic priorities, it is institutional
governance that operationalises them — translating policy into practice through
academic planning, resource allocation, and instructional architecture.

Recent studies reveal several persistent organisational challenges. Many

Ukrainian HMEIs lack effective cross-departmental integration of IC-related content.
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Foreign language instruction is often confined to language departments and remains
largely disconnected from military command training, tactical operations, logistics, or
humanitarian disciplines. As a result, cadets rarely engage with military-professional
content in English outside of language classes. This compartmentalisation severely
undermines contextual transferability — a critical requirement for interoperability in
multinational missions.

Studies by Arystarkhova [24] and Honchar [27] reveal that instructional staff in
HMEIs are frequently unprepared to support IC formation in operationally relevant
contexts. Despite holding formal teaching qualifications, many instructors lack
exposure to NATO doctrinal materials, standard operating procedures, and
communication formats used in multinational missions. Furthermore, institutional
frameworks rarely offer professional development incentives or clear career pathways
for faculty who specialise in IC competence training.

Additional evidence from institutional reports and dissertation research indicates
a low level of structural innovation in curriculum development [13; 28]. Although
some pilot initiatives — such as scenario-based English dialogue courses or modular
intercultural training blocks — have been launched, these remain fragmented efforts
rather than systemic reforms.

Nanivska highlights the absence of administrative synchronisation between
foreign language departments and operational training units, resulting in disjointed
methodological planning [25]. Similarly, Shevchenko [33] shows that even when
structured stepwise training models exist, IC elements are often underfunded or
marginalised as non-core electives. Some institutions have introduced promising
models of interdisciplinary integration and modular training. For example, Zaika
presents a simulation-based instructional framework that incorporates communicative
scenarios into the operational training of future officers [34]. While such initiatives
demonstrate significant potential, they often remain confined to isolated departments

or temporary projects. Without coordinated leadership and sustainable resource
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support at the rectorate or commandant level, these innovations are unlikely to scale or
become institutional norms.

In summary, the organisational landscape across Ukrainian HMEIs remains
uneven. Although selected institutions have made progress in supporting IC formation
through integrated curriculum design and instructional innovation, many continue to
operate in fragmented systems. The absence of internal alignment, structured instructor
development policies, and cross-functional governance frameworks inhibits the
systemic institutionalisation of IC readiness in officer education.

Pedagogical and technological preconditions constitute the methodological
foundation for IC formation in HMEIs. These include instructional models, teaching
strategies, digital platforms, and cross-curricular integration mechanisms aimed at
developing communicative competence in multilingual, multicultural settings. The
analysis of dissertation materials and empirical findings indicates that, although
various innovations have been introduced, a systematic pedagogical framework for IC
support remains underdeveloped.

One of the central challenges lies in the fragmentation of instructional
methodologies. Despite the formal adoption of NATO-aligned standards, many HMEIs
fail to embed IC-relevant tasks into core disciplinary content. As noted by Krykun [14]
and Nanivska [25], foreign language teaching is often isolated from the operational and
leadership realities of officer service. Classroom instruction frequently emphasises
grammar-focused exercises and generic texts, offering limited exposure to professional
simulation or task-based communication practices essential for operational readiness.

However, promising instructional models are emerging. For instance, Zaika
presents a simulation-based training framework designed to foster professional
competence through communicative scenarios that involve decision-making under
conditions imitating operational complexity [34]. The approach incorporates role-play,
tactical planning, and performance reflection — elements aligned with NATQO's concept

of context-driven instruction.
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Similarly, Savitska [22] and Martynenko [23] advocate for the use of mission-
oriented dialogue simulations in aviation and peacekeeping training environments.
These models place cadets in linguistically and culturally dynamic situations that
require rapid adaptation, team-based communication, and operational coordination. All
three approaches are grounded in the pedagogical logic of task-based learning,
scenario-based interaction, and Content and Language Integrated Learning (CLIL),
which collectively support the dual acquisition of professional and communicative
competences.

The digitalisation of the training process also opens up new opportunities for
enhancing I1C formation. As demonstrated by Daniliuk [11], the integration of virtual
language environments and learning management systems (LMS) enables cadets to
engage with authentic materials and operationally relevant formats — including NATO
briefings, multilingual standard operating procedures (SOPs), and real-time military
communication feeds. This technological infrastructure creates a simulated immersion
effect that supports the transfer of language skills into mission-oriented contexts.

Nanivska developed a blended model combining web-based quests with
classroom instruction to build communicative competence among future engineering
officers [25]. Her approach integrates scenario-based digital modules with reflective
feedback cycles, contributing to learners’ adaptability in field-specific communication.

Polonskyi, in turn, highlights the value of embedding research-oriented tasks
into IC instruction [35]. By requiring cadets to analyse mission scenarios, synthesise
cultural intelligence, and reflect on communication breakdowns, such methods
enhance both linguistic awareness and strategic thinking, reinforcing IC as a cross-
cutting professional competence.

Meanwhile, Arystarkhova [24] and Liubas [26] emphasise the critical role of
instructor development and didactic resource design in the systemic formation of IC
competence. The effectiveness of IC-oriented training largely depends on whether

instructors are provided with detailed methodological guidance, granted access to

https://pedagogical-academy.com/index.php/journal/about ISSN: 2786-9458

VBech KOHTEHT JlilleH30BaHo 3a ymoBamu Creative Commons BY 4.0 International license



NEOATON4YHA AKAOEMIA:
HAYKOBI 3AMNCKN

NATO-standardised instructional materials, and involved in co-developing
interdisciplinary content that spans language, tactical, and leadership domains. This
intersection between pedagogical capacity and institutional infrastructure remains a
decisive factor in the sustainability and scalability of IC implementation across HMEIs.

Collectively, these studies suggest that task-based models, simulation
technologies, blended learning formats, and instructor development must be treated as
institutional priorities if 1C readiness is to be realised at scale. Without coordinated
technological and methodological support, policy mandates and strategic objectives are
unlikely to be translated into operationally relevant learning experiences for cadets.

While institutional, organisational, and technological preconditions define the
structural architecture and delivery systems of IC training in HMEIs, the formation of
IC readiness also depends on a stable value-motivational foundation. This dimension
includes cadets’ attitudes toward international engagement, their willingness to operate
in multilingual environments, and their intrinsic motivation to become competent
communicators in multinational military operations.

Survey data collected by the author in 2024 among 61 instructors from various
departments of Ukrainian HMElIs indicates that, while cadets generally understand the
strategic importance of IC, their intrinsic motivation to develop corresponding
competences is perceived as inconsistent. According to instructor assessments, many
cadets view foreign language study as a formal requirement rather than a functional
skill for professional interaction. Furthermore, a significant proportion of educators
noted that cadets often demonstrate low levels of intercultural openness, with
discomfort or hesitation when placed in multilingual or multicultural learning contexts.

These findings are consistent with conclusions drawn from academic research.
Skrypnikova argues that intercultural competence cannot be cultivated solely through
instructional input — it must be grounded in attitudinal openness, value-based

reflection, and authentic personal engagement. Her dissertation confirms that
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sustainable 1C formation depends on internalised dispositions that extend beyond the
classroom [13].

Similarly, Martynenko demonstrates that cadets’ motivation for international
communication is shaped not only by educational content, but also by peer influence,
leadership role models, and participation in authentic intercultural tasks such as
collaborative projects and mission simulations [23]. These social and experiential
factors significantly enhance openness to diversity and communication confidence.

Dissertations by Liubas [26] and Honchar [27] further emphasise the importance
of institutional culture and command climate in shaping cadet motivation. In
environments where commanding officers and instructors explicitly model
intercultural openness, cadets exhibit higher levels of engagement and reflective
awareness. Conversely, in units where IC training is undervalued or treated as a
secondary task, cadets are less likely to perceive its relevance to professional identity
and career development.

Additional insights from recent pedagogical studies reaffirm the importance of
attitudinal and value-based engagement in officer education. Shorobura and
Sevruk [9], for instance, demonstrate how case-based instructional formats can
stimulate cadet motivation and reflexive thinking, especially when addressing complex
interpersonal dynamics and ethical challenges in military group settings. Although not
explicitly framed in terms of intercultural competence, such methods create conditions
conducive to developing communication awareness and pedagogical responsibility.

Nanivska, in turn, underscores the integration of value education within
communicative training, emphasising the formation of professional identity around the
ideals of intercultural respect, solidarity, and service in multinational settings [25].

Taken together, these perspectives indicate that value-motivational
preconditions for IC readiness extend beyond instructional design. They require
institutional role modelling, ethically anchored curricula, and learning environments

that support reflective exploration of personal and cultural assumptions. Only through
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such a multidimensional, value-driven approach can officer cadets internalise the
dispositions needed for confident, competent participation in international defence
cooperation.

Conclusions and Prospects for Further Research. The conducted analysis
confirms that the formation of IC readiness in Ukrainian HMEIs is not merely a
linguistic or methodological task. Rather, it is a multidimensional process shaped by a
complex of institutional preconditions — including normative alignment, organisational
capacity, pedagogical innovation, and value-based motivation — that must be
simultaneously addressed.

First, the regulatory foundation for IC readiness is generally well-articulated
at the national level. Ukraine’s strategic documents align with NATO standards and
formally include IC-related learning outcomes in PME. However, their practical
translation into programme content, learning activities, and assessment procedures
remains uneven, often reduced to declarative inclusion.

Second, the organisational and structural preconditions reveal substantial
fragmentation. Many HMElIs lack established mechanisms for interdepartmental
cooperation, coordinated curriculum development, and instructor support for
interdisciplinary IC training. As a result, efforts remain siloed and inconsistent, limiting
institutional capacity for systemic reform.

Third, pedagogical and technological approaches, including simulation-based
instruction, CLIL models, and blended learning formats, show increasing potential for
contextualised and mission-oriented 1C development. Nevertheless, these innovations
remain under-institutionalised and highly dependent on individual instructors’
initiative and support from local leadership.

Finally, the value-motivational dimension appears to be the least formalised
but arguably the most influential in shaping cadets’ communicative readiness. Without

institutional cultures that model intercultural openness, ethical leadership, and
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reflective practices, even the most advanced instructional models are unlikely to
generate operationally relevant outcomes.

These findings suggest that the formation of IC readiness requires a
comprehensive and synchronised institutional strategy that integrates all four
dimensions. Future research should focus on the development of assessment tools to
evaluate institutional IC capacity, empirical validation of interdisciplinary training
modules, and comparative studies of IC integration practices across NATO-aligned
defence education systems. Equally important is the exploration of leadership-driven
mechanisms for promoting institutional cultures that normalise international
communication as a defining aspect of military professionalism.

To address the identified gaps and sustain progress in IC formation, future
research should focus on the following priorities:

— developing a national model for institutionalising IC readiness that integrates
normative, organisational, pedagogical, and motivational dimensions;

— designing and validating diagnostic tools to assess structural, instructional, and
value-based IC capacity across military academies;

— piloting interdisciplinary modules and integrated training scenarios involving
both foreign language instruction and core military subjects;

— evaluating command culture and its influence on cadet motivation, intercultural
openness, and communicative resilience;

— comparing Ukrainian institutional practices with exemplary IC training models
adopted in NATO member states.

Such research efforts will contribute to the development of a cohesive, mission-
oriented ecosystem of IC training — one that fosters not only linguistic and intercultural
competence, but also strategic communicative readiness for Ukrainian officers

operating in international environments.
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