NEOATON4YHA AKAOEMIA:
HAYKOBI 3AMNCKN

Kopexkuniiina nexarorika
VJIK 371.3:378.147
DOI https://doi.org/10.5281/zen0d0.15171785

Organizational and methodological conditions for the effective activity of
educators and teacher assistants in inclusive groups of a preschool educational

institution

Nikolenko Iryna Anatoliivna
Director of the Preschool Education Institution (nursery-kindergarten) Ne 791
of Darynytsky district of Kyiv, Ukraine,
https://orcid.org/ 0000-0001-8713-8499

MpuiiasaTo: 19.03.2025| Omy6aikoano: 29.03.2025

Annotation. Objective. The paper considers organizational and methodological
conditions for efficient work of educators and teacher assistants in inclusive preschool
education. While inclusive education is a priority on a global scale, preschool
institutions  struggle with restructuring of the teaching models, enhancing
collaboration and gaining institutional support. In this paper the research is focused
on the essence of determining the key factors of enhancing the efficiency of inclusive
educational practices, namely professional competencies, classroom management, and
interdisciplinary cooperation. The study also identifies the existing barriers to
inclusion like insufficiency of training, deficient resource and the gaps in policy
implementation.

Methods. The research uses a qualitative and analytical qualitative approach
through the review of academic literature, case studies and comparative analysis for
inclusive education models. In order to assess how different types of preschool

institutions structure their inclusive practices, data is gathered from policy documents,
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best practice frameworks and opinion from experts. In addition, training programs,
institutional frameworks, and ways of assessing educators and teacher assistants are
evaluated in terms of their impact on children with special educational needs learning
outcomes.

Results. The results indicate that, in order to promote effective inclusive
preschool education, it is imperative that organizations have a well defined
organizational structure, systematic professional development and strong institutional
backing. The research emphasises on the necessity to provide extensively trained
educators and assistants with inclusive pedagogical skills. Also, incorporation of
effective collaboration models between teachers, assistants, specialists and parents, is
vital for better implementation of inclusive education. Nevertheless, the problem of
limited funding, inconsistent health care policies and reluctance to practise inclusion
persist. The research pertains to the significance of incorporating assistive
technologies, differentiated instruction, and adaptive assessment techniques in
formulating a more inclusive learning environment.

Conclusions. The research shows that developing professional competencies,
enabling team work and supporting institutional frames are essential to support a
successful inclusive preschool education. Finally, gaps in preschool training and
implementation of policies must be addressed in order to assure that preschool
institutions can meet the varied needs of all children. Further research should include
standardization of inclusive education programs, integration of technology and
evaluation of policy impact in the long run. Inclusion of children in preschool settings
will advance with the strengthening in the collaborative efforts of educators,
administrators and policymakers.

Keywords: professional competencies, interdisciplinary collaboration, inclusive
pedagogy, adaptive teaching strategies, preschool education policies, assistive

technologies, inclusive learning environment.
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Anomauin. Mema. Y cmammi po3eisiHymo 0peaHizayitiHo-memooudti ymoeu
ehekmuenoi pobomu uxosamenié i ACUCMEHMIE 8 I[HKIIO3UBHOMY OOUKIIbHOMY
HABYAILHOMY 3aK1a0i. Xoua IHKIIO3UBHA OC8IMA € NpIiopumemom y CeImosoMYy
macumaobi, OOWKINIbHI 3aK1a0u OOPIOMbCS 3 peCmpyKmypuzayieto mooenel HagyaHHs,
NOCUNIEHHAM CRIBNpayi ma OMPUMAHHAM THCMUMYYIUHOI niompumku. J[ocaioxiceH s
30cepediceno  Ha  CYMHOCMI  GU3HAYEHHs  KIIOY08UX (hakmopie nioGULYeHHs.
ehexmusHoCmi IHKIIO3UBHUX OCBIMHIX NPAKMUK, A came NPOQeCitiHuX KomMnemenyit,
KIACHO20 MEHeOICMEeHmy ma Midxcoucyuniinapuoi cnisnpayi. Cmammsa makoic
BU3HAYAE ICHYIOYI Nepewkoou Os IHKMO03il, maxi 5K He0oCmamHs Nni020mosKd,
Odeghiyum pecypcis i npoeaiuHu 8 peanizayii noJimuKu.

Memoou. J[locnioxcenns 8uKopucmosye AKICHUN ma aHANTMUYHUL SKiCHUL nioxXio
UWLTISIXOM 027180 HAYKOBOI 1imepamypu, memMamuyHux 00CIi0H#CeHb Ma NOPIBHATbHO20
ananizy mooenet iHkn03ueHoi ocgimu. [l[o6 oyinumu, Ak pizHi munu OOWKIIbHUX
3aK1a0i6 CMPYKMYpYylOms C8010 [HKIIO3UBHY NPAKMUKY, OaHi 30Uuparomoscs 3
npoOCpaMHUX OOKYMEHmMI8, HAUKpawux npakmux i OymMox ekcnepmis. Kpim moeco,
HABYATIbHI NpO2pamu, IHCMUMYYIUHI pAMKU MA CNOCOOU OYIHIOBAHHS GUXOBAMENIS |
acucmeHmis uumenié OYIHIOIMbCA 3 MOUYKU 30pPY IXHbO20 6NIUGY HA pe3VIbmamu
HABYAHHA Oimell 3 0COOIUBUMU OCBIMHIMU NOMPedaAMU.

Peszynemamu. Pe3yniomamu ceiouams npo me, wo 01 CHPUAHHA eheKmugHiu

IHKIIO3UBHIL OOWKINIbHINL 0C8IMI BKPAll BANCIUBO, WOO OpeaHizayii Manu Yimko
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BUSHAYEH) OP2aHI3aAYItiHY CMPYKMYpY, CUCMEMAMUYHUL npogheciunuil po3eumox i
NOMYAHCHY THCMUMYYIUHY NIOMPUMKY. J[OCHiONCeHHs HA20/0uye HA HeOoOXIOHOCMI
HAoamu Wupoko ni020MOBIeHUM BUXOBAMENAM MA ACUCMEHMAM [HKIIO3UBHUX
neoazociunux Hasuwox. Kpim moeo, 3anpoeadsicenns eghexmuenux mooenei cnienpayi
MidC eUUmMENAMU, ACUCMEHMAMU, Ccheyiaricmamu ma OamvKamu € HCUMMEBO
BAJNCIUBUM  OJISL KPAWO20 BNPOBAONCEHHS IHKI03U6HOI oceimu. Tum He MeHut,
npoobiema 0omeHceHo20 PIHAHCY8AHHS, HENOCTIO0B8HOI NOIIMUKY OXOPOHU 300P08 5
ma HebadX0CanHs NPAKMUKY8amu IHKI03110 3a1Ulacmuscsi. Jlocniodxncents 30cepeorHceHo
HA 8ANCIUBOCHT BKIIOYEHHS OONOMINCHUX MEXHOI02IU, OUpepenyitio8aH020 HAGYAHHS
ma memoois adanmueHo20 OYIHIOBAHHA 0N (QOpMYy8auHHs Oilbul I[HKIIO3UBHO20
HABYANILHO20 CepedosULyd.

Bucnoeku. Jlocniosicenns nokazye, wo po3eumox npo@eciHux Komnemenyit,
MOJCIUBICMb  KOMAHOHOI pobomu ma niOmpumKa IHCMUMYYIUHUX PAMOK €
BAHCIUBUMU Ol NIOMPUMKU YCRIUHOL THKIIO3UBHOI 00wKinbHOoI oceimu. Hapewmi,
CI0 YCYHYMU NPO2ANUHU 8 OOWIKLIbHIL ni020mosyi ma peanizayii noximuxu, uoo
eapanmyeamu, wo OOWIKIIbHI YCMAHOBU MONCYMb 3A0080JIbHUMU DPIZHOMAHIMHI
nompebu écix oimei. Ilooanvui 0ocniodicenus maoms 8KIIOUAMU CIMAHOAPMU3AYTIO
npozcpam IHKIO3UBHOL OCBIMU, IHMme2payio mexHoa02iil ma OYiHKY NAUBY NOJITMUKU 8
00820CmMpoKosill  nepcnekmugi. 3anyuenus Oimeu 00 OOWKILIbHUX 3aK1a0i8
PO38UBAMUMEMbCS 3A80AKU 3MIYHEHHIO CRUTbHUX 3YCULL Ne0azo2i, aOMIHICmpamopis
ma NoJIMmuKIs.

Knwuosi cnosa. npogheciiini komnemenyii, MinCOUCYUNIIHAPHA CNIBNPAY,
IHKIO3UBHA Neda2o2iKa, aoanmueHi cmpameeii HABYAHHSA, NOJIMUKA OOWKLIbHOL

0C8imu, OONOMINCHI MEeXHON02I1, IHKII03UBHEe HABUANbHEe cepedosulye.

Problem statement. It is essential in early childhood development that they
have access to equal quality education together with their peers in the preschool

settings inclusive education of preschool [1]. Despite there being an increasing push
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for inclusion, a number of obstacles continue to hinder inclusive practice’s integration
into preschool settings. The organizational and methodological conditions which
ensure success in inclusive education of educators and teacher assistants largely depend
on the success within inclusive education itself.

Lack of structured programs for professional development in general to equip
the educators and assistants with requisite skills to work in an inclusive setting is one
of the key problems. There are many professionals working in the field, who are not
trained specifically on inclusive pedagogy and thus have fewer skills to support
diversity in learning among children [2]. Furthermore, classroom management is
sometimes extra inefficient resulting from the lack of clear organizational fashions,
collaboration amongst educators and specialists is insufficient, and the approaches to
individualized instruction are inconsistent.

There is another serious important challenge, namely insufficient institutional
and governmental support in favor of inclusive preschool education. It can be seen that
several of the preschools that exist in these nations are confronted with numerous
resource constraints as they do not have adequate funding for programs that are
adaptive materials, assistive technologies, and professional training. In addition, future
policies need to take into consideration constraints in applications of inclusive practices
because of existing inclusive education policies, the gaps in their implementation and
enforcement hinder the effective application of these practices in most of the
educational institutions.

Considering the difficulties encountered in implementing an inclusive approach
in preschool pedagogy, this study aims to analyse and formulate the main
organizational and methodological preconditions of inclusion ensuring the effective
educational and organizational performance of educators and assistants in an inclusive
group of preschool children. Researching the issue is meant to offer practical

recommendations of how to improve training programs, improve collaboration models,
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and strengthen institutional support systems in order to create a more inclusive and
equitable preschool education for people with disabilities.

Analysis of recent research and publications. There have been a number of
academic articles dedicated to different aspects of inclusive preschool education
competencies of educators and their assistants, methodological approaches,
organisational problems, etc. Everything from professional training, to inclusive
teaching strategies, to the role of support staff is already a part of previous research
findings on this subject. Despite these contributions, this study identifies the following
gaps that we seek to abate.

Zhdanevych and Tsehelnyk [1] developed a structural functional approach to
development of future inclusive preschool setting educators readiness for professional
work. Tsehelnyk [2] also reviewed pedagogical training, but he found that there was
no same serving professional development programs aimed at satisfying diverse needs
of the inclusive classrooms. Dyatlenko [3] and Lapin [4] also studied the role of teacher
assistants in inclusive education but emphasized the importance of a clear division of
roles and the improvement of collaboration between educators and support staff.

Secondly, Lutsenko and Nayda [5] and Oliinyk et al. [6] other studies had
stressed on the importance of differentiated instruction and adaptive teaching
methodologies in ensuring students in classrooms succeed academically as well as help
solve problems in the society. However, they said that few preschool institutions
manage to implement inclusive teaching techniques effectively because the teachers
do not receive adequate training and methodological support. A conceptual model
proposed by Danilavichyuté [7] for integrating inclusive strategies is still demanding
with regards to practical implementation such as supply of planes and pilots in resource
limited settings.

Research has been also focused at psychological and development needs of SEN
children. Early intervention methodologies as discussed by Kukuruza [8] prove to be

effective in assistance to families having children with developmental disorders.
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Andriychuk [9] continued analyzing the psychological aspects of the teacher’s
preparation which includes emotional resilience and adaptability toward inclusive
education. Finally, Boichuk, Borodina, and Mykytiuk [10] examined inclusive
competencies of future educator and revealed the gaps of its practical application and
the long term support mechanisms.

Bohush [11] considered various activities within the pre school child’s personal
development focusing mainly on play oriented and tailor made learning. Preparing
future educators for the inclusive setting was investigated by Vasylieva and Khrebtova
[12] who pointed out that the competency based models of training that are intended
for working with children with SEN is of particular importance. In turn, the
professional competence was also a matter of attention for Gladush and Baranets [13],
who claimed that the currently offered pedagogical preparation programs do not
include practical modules that deal with the real classroom problems in inclusive
classrooms.

Zaitseva [14] further spoke about the necessity for individualized learning
strategies where there is a need of adapting the method of teaching to the needs of each
and every child during professional training. The discussion was extended by the work
of Kasyanenko [15], who developed a model for future educators’ training, pointing
out the fact that in many preschool educational institutions there is a lack of established
methodological support.

Regulatory documents and policy frameworks from academic studies also form
part of the drivers of inclusive education. A clear picture of how implementation should
be checked, however, comes through the Ministry of Education and Science of Ukraine
approved Concept of Inclusive Education Development [16] since there are strategies
aimed at improving inclusive learning but the mechanisms for its realization are not
specified. The Order on the Organization of Inclusive Groups in Preschool Education
Institutions [17] is subject to the same prescription as in legal terms, however, the

reality in most preschools is the lack of institutional support. In addition, curricular
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recommendations for training educators are given in the Higher Education Standard
for Preschool Education Specialists [18], but there are gaps in the practical training.

However, a number of key problems still remain unanswered. Inclusive
preschool teacher and assistant education training does not seem to follow any
universally accepted model, thus affecting the consistency of teaching quality.
Moreover, little research has been done about the part that institutional barriers as well
as assistive technologies play in inclusive classrooms. The gaps bridged in this study
involve thorough analysis of the organizational and methodological conditions as they
apply to inclusive education, and ways of structuring recommendations directed at
professional development, interdisciplinary collaboration, and improved policy
implementation.

Highlighting previously unresolved parts of the overall problem. This study
offers a complete analysis of the organizational and methodological grounds of
effective inclusive preschool education, but there are some unresolved problems that
require further research. A major need is the creation of universal professional training
programs for educators and assistants covering diverse learning needs alongside the
most up to date practice of pedagogics. However, the study shows the gap in training
set up and made available to a larger population in the areas where inclusive education
is still work in progress.

Furthermore, there is a need for deeper exploration about the role that assistive
technologies, digital tools such as social media, and marketing of preschool inclusion
play in both including and excluding children. Although adaptive materials and sensory
friendly environments are recognized as beneficial, research is necessary to ascertain
to what extent particular technological interventions contribute to children’s learning
and social development in the long run.

Another unresolved issue is the effectiveness of different collaboration models

of educators, assistants, specialists and parents. The organization of interdisciplinary
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collaboration is essential for inclusive education but the most efficient way(s) to do it
remain to be found.

Finally, they have a number of gaps in inclusive education policy
implementation that act as barriers to inclusive education especially in funding,
administrative support and strict adherence to international educational standards.
These gaps in inclusive policy should be further researched to evaluate the practice of
these policies and to pinpoint ways to bridge these gaps. Future studies resolving these
untouched aspects can help improve the training programs, collaboration models, and
increase of the institutional support, which will subsequently lead to successful
development of inclusive preschool education on a large scale.

Formulation of the article's goals (task statement). For this study, the goal is
to determine and describe the organizational and methodological conditions that
provide effective work of the educators and teacher assistants in the inclusive preschool
groups. The intention of the research is to discover concrete recommendations which
would improve competencies of professionals, improve teamwork within school and
institutional support for the quality of inclusive education.

The importance of the study lies in the current global focus and importance of
inclusive education as vital to each child’s early childhood development. This is a
rising demand as SEN integrated preschool institutions take in more children with
SEN; structured methodologies and support systems become a necessity for educators
and assistants to effectively work with. In order to ensure that an inclusive preschool
setting is providing equal learning opportunities to all children, it is crucial to
understand and to improve these conditions.

This research is broadly divided into three main objectives.

1. Examine the professional competencies needed by educators and teacher
assistants employed at preschool inclusive settings, as well as gaps within the existing

training programmes.
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2. To understand effective methodologies and organizational models that would
allow for structuring inclusive groups; allow for collaboration between educators,
assistants, specialists and parents; and ensuring efficient classroom management.

3. This will allow to develop methodological recommendations that would
facilitate the usage of inclusive teaching strategies, assessment methods, as well as help
to shape institutional policies aimed at improving the overall effectiveness of inclusive
preschool education.

Finally, this study has scientific and practical significance as a possibility to
make its contribution in the academic impact and realistic implementation of inclusive
education policies. The results of the research are to provide a foundation to improve
the training programs; refine the educational methodologies; inform policy decisions
in preschool education; and enhance knowledge base to be utilized in future training
and education pertaining to early childhood education. This study contribute to the
development of inclusive education by providing a strong theoretical and a practical
framework in terms of how preschool institutions can play an effective role in
supporting diverse learning needs.

Presentation of the main research material. In creating an inclusive
environment in preschool education well structured organizational conditions are
needed, which would provide for the smooth functioning of the inclusive group. These
conditions encompass structural organization, collaboration and teamwork, as well as
institutional support and administrative policies [10]. If well applied, they make
teaching and teaching assistantship more effective, favorable learning for the children
with SEN, and generally inclusive preschools.

The structural organization of inclusive preschool groups is the most important
condition which guarantees sufficient attention and pedagogical health care to the
children from teachers and assistants [2]. The ideal situation for an inclusive group
should be to have a reasonable educator to student ratio to enable each child including

those with SEN, access to a personal teacher. While such groups may be overcrowded,
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functionalities for teaching are negatively affected, as well as provision for individual
support. Consequently, inclusive preschool groups should consist of a mixture of
typically developing children and children with SEN, and this should not be segregated
but adapted in favor of the latter group of children.

At the same time, the allocation of responsibilities is also of same importance,
since it helps to increase the efficiency of teaching and support [5]. Though,
principally, it is the educators who plan and conduct lesson plans, identify classroom
conditions and adjust the teaching styles to make them inclusive to all. On the other
hand, teacher assistants help to provide vital support to a child's classroom daycare
experience by helping them deliver individualized instruction, assist children with their
personal needs, and reinforce behavioral and social skills. When the responsibilities
are split out, it helps to manage the classroom efficiently and at the same time, all
children get the same academic and emotional support.

Consideration for time management and schedulings also plays a significant role
as to the effectiveness of inclusive preschool groups [10]. Differentiated learning
activities to meet the needs of children should be accommodated by scheduling. This
contains structured time for grouping together as well as individualized instruction
time, therapy (speech or occupational therapy), and gives the option of sensory breaks
based on the need for the children. However, the flexibility in scheduling allows
educators and assistant to respond quickly to the students’ needs with a routine daily
schedule that promotes learning and development.

Strong interaction of educators, assistants, specialists and parents are important
for successful inclusive education in preschool settings. Thus, inclusion is defined as
multidisciplinary approach, suggesting that educators must be closely working with
speech therapists, psychologists, special educators, and medical specialists to create
individual educational plan (IEP) for the children with SEN [8]. Both groups are
capable of effective communication and information sharing so that children receive

consistent, comprehensive support in and out of the classroom.
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Co teaching and joint planning are very import in inclusive education. Co-
teaching, where the educator and assistant co-delivery the lesson, is additionally a
structure that works on learning by joining their diverse quality and showing aptitudes.
It also follows the style of joint lesson planning, such that instructional strategies
employed are inclusive, to cater to multiple learning needs. For example, the assistant
can support the educator during the primary lesson through additional guidance, the
modification of materials or one on one support with children who need additional
support [10]. This collaborative way ensures equal learning chances to all children with
the minimum burden to individual teachers.

Some of the benefits of structured collaboration can be garnered from several
case studies of successful teamwork models from inclusive preschools [6]. For
example, in Scandinavia, preschools follow the example of modern educators,
assistants and therapists to meet weekly together to discuss a child's development;
troubles; and the adjustments in teaching techniques form necessary readjustments. In
Canada, there is another example in the 'buddy system' with students with SEN paired
with students without SEN, whereby they can provide each other with peer support and
facilitate social integration. In these models, teamwork is stressed so as to ensure that
all children in an inclusive setting have the support they need.

Among other helpful things, institutional support is a cornerstone of inclusive
education and directly affects availability of resources and execution of the best
practices [4]. Preschool leadership in promoting inclusive education should not be
limited to building up a positive institutional culture but also to provide the educators
and assistants with the necessary guidance and professional development.
Administrators of preschools must advocate for inclusive policies; provide continuous
training in the practice of being inclusive in teaching; and facilitate collaborative efforts
on the part of staff.

Inclusive preschool education is one of the most pressing concerns involving the

availability of resources, equipments and funding. Specialized learning materials,
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assistive technologies, learning and teaching aids, accessible classroom furniture, can
all be found as a need for inclusive education [7]. Yet in many instances, constrained
means of funding prevent these resources from being made available to the extent
possible. Schools that avail a strong administrative backing are more likely to secure
financing from the government grants, non-governmental organizations (NGOs), or a
public private partnership (PPP) that puts in place to support their inclusive education
programme.

Matters to do with inclusive education in preschool institutions are based on the
underlying legal and regulatory frameworks that guide the provision of equal learning
opportunities for all children. Other initiatives exist including the Individuals with
Disabilities Education Act (IDEA) in the United States or the Salamanca Statement by
UNESCO, which promotes inclusion of children with disabilities in schools of their
choice, nationally and internationally respectively. Such legal frameworks help to
ensure that children with SEN are not excluded from mainstream education, and that
the educators, to the least, possess the requisite training in the methodology of inclusive
teaching.

In the end, effective inclusion in preschool education is based on the
conglomerate of the organized classroom, cooperative work of pedagogues and
assistants, and wide-spread institutional support. These strategies can be implemented
in preschools to create such an environment where every child, irrespective of their
abilities feels accepted, supported and included in the learning process.

Preparedness of educators and teacher assistants is one of the factors that will
greatly influence the effective implementation of inclusive education in preschool
institutions [14]. To be able to offer quality education to children with SEN, it is
necessary to support methodologically. It entails opportunities for professional and
teacher development, inclusive and acceptable teaching strategies as well as robust
assessment and monitoring mechanisms. They have to constantly hone their

competencies, use differentiated instruction, make use of assistive technologies and
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apply adaptive assessment. If the foundational elements of inclusive education are not

present, equity, accessibility, and meaningful participation cannot be fully realized. As

such, it is necessary to take a systematic approach to training, use of instructional

strategies, and assessment to maximize learning experiences for all children in

inclusive preschool settings (Table 1).

Table 1
A systematic approach to training, instructional strategies, and assessment

Ne
1.

Category

Development of professional
competencies

Development of professional
competencies

Inclusive teaching strategies

Inclusive teaching strategies

Inclusive teaching strategies

Assessment and monitoring of children's
development

Assessment and monitoring of children's
development

Assessment and monitoring of children's
development

Aspect

Description

Training and professional
development programs

Ongoing training programs that enhance educators'
and assistants' skills in inclusive education, focusing
on modern pedagogical methods and intervention
techniques.

Pedagogical technologies
for working with children
with SEN

Utilization of specialized teaching strategies such as
multi-sensory learning, visual supports, and
individualized learning plans to accommodate diverse
needs.

Differentiated instruction
methods

Implementing flexible instruction techniques tailored
to varying learning styles, ensuring that both typically
developing children and those with SEN receive
appropriate support.

Use of assistive
technologies and adaptive
materials

Integration of assistive tools like speech-to-text
software, adaptive furniture, and communication
boards to facilitate effective learning for children with
disabilities.

Interactive and play-based
learning approaches for
inclusive classrooms

Engaging children in hands-on, interactive, and
experiential learning activities that promote social
interaction, cognitive development, and inclusion.

Tools and methods for
assessing children's
progress

Application of qualitative and quantitative assessment
methods such as observational checklists, progress
tracking charts, and performance portfolios.

Strategies for adapting
assessments for children
with SEN

Adjusting assessment techniques to accommodate the
abilities of children with SEN, including alternative
response formats, extended time, and individualized

assessment strategies.

Feedback mechanisms for
educators, parents, and
specialists

Establishing structured communication channels
between educators, parents, and specialists to ensure
consistent support and monitoring of children's
progress.

Source: authors development.

Development of professional competencies of educators and assistants is one of

the main aspects of methodological support. Education professionals undergo

continuous training and professional development programs, which train them in
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respect to the modern pedagogical approach to inclusive education. They include topics
that relate to behavioral management, individualized learning strategies and
intervention techniques for working with children of diverse abilities. Furthermore,
pedagogical technologies for working with children with SEN are very important to
impact the learning outcomes. Other techniques that are employed in order to alleviate
the learning difficulties faced by children with SEN include multi-sensory learning,
structured visual supports and individualized education plans among many others.
Relying on professional training for inclusive teaching only is not enough;
rather, the strategies must be utilized to create a supportive and engaging learning
environment. Through different differentiated instruction method, every child gets a
personalized support in terms of education, based on what they can do and what they
need. It also involves changing lesson plans, changing speeds in teaching, and
compensating with added support where needed. Like both assistive technology and
adaptive materials are used to make the classroom’s environment accessible to those
children with disabilities. Besides, we have learned that interactive and play based
learning approaches are effective in inclusive settings. Through play, young children
are more encouraged socially, cognitively and inclusive peer relationships they can
sustain with other children in the classroom especially those with special needs.
Assessment and monitoring of children’s development is another important
component of methodological support. The tools and methods of evaluating the
children's progress in inclusive education are different than in the typical case. In an
inclusive setting learning and social development is usually measured by using
observational checklists, progress tracking charts and performance portfolios.
However, this may not always show the true abilities of the children with SEN.
Consequently, there is a need for adapting assessment strategies, for example, changing
the form of response required, providing more time to respond, or using hands on the

evaluation approach. Also, there is a need for a strong feedback mechanism between
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educators, parents, and specialists that will let you keep track of progress, take the
necessary measures, and establish collective input into a child’s education journey.

Based on the results of this analysis, it is evident of the significance of
methodological support during the implementation of inclusive preschool education
process. The professional development opportunities enhance the learning capabilities
of educators and assistants with skills and knowledge for effective support of diverse
learners. In line with inclusive teaching strategy, differentiated instruction and applying
assistive technologies intensifies the engagement and accessibility within the
classroom. Additionally, a fair and supportive way of monitoring and tracking
children’s progress through an assessment network that is well structured is assured.

Inclusive preschool education will only be effective if training, instructional
strategies, and assessment emerge as holistic pre service and in service that are
integrated in institutions. To achieve this goal a continuous investment in inclusive
teaching resources and collaboration between educators, and between educators and
specialists, and between educators and parents is of prime importance. These
methodological support measures can be implemented in preschool institutions to
make them more inclusive, equitable and conducive to the child’s development and
thriving of every child, be it a child with aptitude or not.

This type of inclusive education in preschool aims at providing equal learning
opportunities for all children including SEN [4]. But, though inclusion has benefits, it
is still not easy to establish. These obstructors can be easily grouped under common
issues for educators and assistants and institutional and systemic barriers (Table 2). For
a development of effective strategies to support the inclusive practices in preschool

institutions these challenges must be understood.
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Challenges and barriers in inclusive preschool education

Ne Category

1.  Common Issues Faced
by Educators and
Assistants

2. Common Issues Faced
by Educators and
Assistants

3. Common Issues Faced
by Educators and
Assistants

4. Institutional and
Systemic Barriers

5. Institutional and
Systemic Barriers

6. Institutional and
Systemic Barriers

Aspect

Description

Lack of training and
experience in working with
diverse learning needs

Many educators and assistants lack formal training in inclusive
teaching methods, making it challenging to support children with
special educational needs (SEN) effectively.

High workload and stress
levels

Educators often experience high stress due to the additional
responsibilities of managing diverse learning needs, individualized
lesson planning, and behavioral challenges.

Insufficient collaboration
between educators and
specialists

A lack of structured teamwork and coordination between educators,
assistants, therapists, and parents leads to inconsistencies in
implementing inclusive education strategies.

Limited resources and

Preschools frequently struggle with insufficient funding for inclusive

funding education programs, affecting access to specialized materials, assistive
technologies, and professional development.
Gaps in policy While inclusive education policies exist, their implementation is often

implementation

inconsistent, leading to gaps in accessibility, training programs, and
regulatory compliance.

Resistance to inclusive
practices in some preschool

Some preschool institutions face resistance from staff, parents, or
administrators who are unfamiliar with or skeptical about inclusive

settings

Source: authors development.

education, creating barriers to successful integration.

A profound lack of training and experience in working with different learning
needs is one of the most imperative hardships for teachers and assistants. Due to the
lack of specialized training for many educators in inclusive teaching methodologies, it
is difficult to ensure the adequate support of SEN children. As a result, schools often
lack preparedness for these students and teachers often find themselves with high
workload and stress as they have to manage individualization of instruction, behavioral
management and lesson adaptation in the absence of adequate guidance and resources.
Another problem of inclusive education is based upon the fact that there is not enough
collaboration between the educators and specialists. It’s hard for children who need to
receive the organized support of the teachers, assistants, therapists and parents, if it is
not coordinated between them.

There are also institutional and systemic barriers that prevent inclusive education
beyond individual level challenges. Limited resources and funding are undoubtedly

one of the largest barriers to this kind of learning in that they do not allow learners to
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get their hands on specialized learning materials, assistive technologies and
professional development programs. However, even when a variety of inclusive
policies are in place, there are often gaps in the process of policy implementation, thus
making these frameworks unable to be meaningfully integrated into practice. For
instance, inconsistencies in regulatory compliance, teacher training and accessibility
measures are many institutions’ problem. In addition, additional hurdles can come from
educators, administrators, parents or all of them who are resistant to inclusive practices.
Inclusion in preschool has been misconceived, insufficient of awareness, and concerns
of how it would impact resource allocation, thus reluctant to embrace the “full inclusion
model’.

Challenges and barriers to inclusive preschool education need to be addressed
using a multi-faceted approach that involves refining policies, to provide institutional
and professional support. To overcome these obstacles, it is necessary to supply
comprehensive training programs to teachers, encourage cooperation between
specialists and secure continuous funding. Furthermore, there is a need to bridge the
gap between policy and practice to see it through to implementation with minimum
deviations as to guarantee inclusive education is not mere policy but really practiced.
Tackling these challenges will not only help preschool institutions achieve that
complete inclusion of every child but also ensuring that every child, regardless of
ability, has every opportunity to learn, to grow and to thrive.

To strengthen inclusive preschool education in quality, one needs to develop a
strategic focus on development of the staff, organizational systems and methodological
guidelines. First, by organizing special training program for specialized training,
educators and assistants acquire essential skills for supporting children with SEN. By
supporting peer mentoring and exchange of best practices, a collaborative learning
environment is developed and enables continuous improvement of practices for

educators in the area of inclusive teaching.
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Concurrently, facilitating organizational structure improvement is imperative to
guarantee ease of implementation. Improved classroom efficiency is achieved by
optimizing educator assistant collaboration models to provide more one on one support
for the children. In order to keep inclusive education initiatives going, administrative
and governmental support must be strengthened, so that adequate policy, financial
alignment and institutional backing is ensured.

Finally, the methodological guidelines help the educators to develop structured
resources, innovative teaching strategies and make them implement it with ease. This
also provides clear frameworks for effective lesson planning and adaptation within
inclusive preschool education through creation of comprehensive methodological
materials tailored for inclusive preschool education. Moreover, showcasing the
utilization of modern teaching, and assessment tools (assistive technologies, and
differentiated evaluation), guarantees equitable learning to all children. All of these
recommendations, if implemented, will help build up preschool institutions to become
a more inclusive, facilitating and finally, effective educational environment for every
child.

Conclusions. The analysis stresses the importance of well developed
organizational and methodical conditions in implementing work of educators and
teacher assistants in the inclusive preschool education system. The study confirms that
professional development, collaborative teaching strategies, institutional support and
adaptive methodology all impact on inclusive education improving its quality.

If the initial research objectives are compared with the obtained result, it turns
out that the main research questions were actually answered during the study. This
analysis gave insight into best practices for organizing inclusive groups for teamwork,
design of effective teaching and assessment. However, there is further scope of digging
in those areas which have not yet explored and require more research especially in
developing innovative pedagogical tools and strategy overcoming systemic barriers of

inclusive education.
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The study has shown that progress has been made in improving inclusive
preschool education in the overall and more research and policies need to be developed
so as to help sustain the progress. Future studies will concentrate on improving the
training programs, improving the collaboration between the disciplinarians, and
exploring new technologies that can better help children with special educational
needs.
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